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Bridging the Assessment Protocols across Early Childhood Literacy and K-3 Literacy
In examining the role of early literacy, the 2013 Governor’s Guide to Early Literacy: Getting All Students Reading by 3rd Grade reports that “starting at kindergarten is too late. Language and literacy development begins at birth, and gaps in achievement appear well before kindergarten entry” (National Governor’s Association). The NGA’s words are repeatedly supported by current research in the field.   
After several years of examining this current research right alongside their NGA national literacy colleagues, NDE composed a plan of action for the assessment of early literacy across Nevada. As noted, this document articulates key design principles for Nevada’s approach to literacy assessment across a Pre-K through 3rd grade continuum. (The content of this document was informed by the Governor’s P-3 Symposium sponsored by Governor Sandoval that was held in August, 2014). 

Action Steps

NDE recommends that the Nevada State Board of Education take this work forward by broadening its scope to not only meet the legislative intent within the language of S.B. 391 but also align PreK literacy assessment to better serve our students along a continuum beginning before kindergarten. This action will be accomplished by the state board through the adoption of formal regulations that codify the assessment or assessments. Additionally, such regulations would identify a timeline by which districts and charter schools would need to responsibly transition, should it be necessary, from the 2015-2016 assessment system to a 2016-2017 assessment system that is firmly grounded in regulation.

 In an effort to achieve these actions, NDE will: 

· Seek broad stakeholder feedback on the design standards for a Comprehensive PreK-3 Early Literacy Assessment System (July/August);
· Develop and request the national release of a Request for Qualification seeking specific instruments that meet Nevada’s design standards (July/August release);
· Conduct a comprehensive evaluation of the proposals that are submitted. 
· Determine which proposal(s) meet the identified criteria
· Draft regulations that include a transition timeline (August/September); 
· Conduct a regulation workshop to publicly present the recommendation and invite public input (September 15, 2015); and 
· Conduct a public hearing of the final set of regulations being presented to the State Board of Education for action (winter, 2015).
Comprehensive PreK-3 Early Literacy Assessment and Support System

The Comprehensive PreK-3 Early Literacy Assessment System shall include valid and reliable screening, progress monitoring and diagnostic measures that assess students’ early literacy skills and deficits so that teachers can target instruction according to students’ needs. 
Screening, progress monitoring, and diagnostic assessments are critical components of a balanced assessment system. Screenings provide a quick snap shot of critical literacy skills that will inform the teacher if the student is on track for grade level reading proficiency by the end of the school year. A screening assessment is a “first alert” that a student may need extra help to make adequate progress in early literacy skills during the year. Teachers administering screening assessments ask students to perform tasks to gauge whether students are working at grade level. If students are deemed to be on grade level, the instruction the teacher is providing is of sufficient intensity. If the screening tool indicates a student is working below grade level, then regularly monitoring the progress of such student is critical and it helps determine if the instruction being provided is intense enough for the student to gain the literacy skills necessary to be on track by the end of the year. In some instances, it will be necessary for teachers to administer the diagnostic component of the assessment system in order to determine specific deficits of students so instruction may be more targeted to remediate those deficits.
The following are requirements for the Comprehensive PreK-3 Early Literacy Assessment System: 
1. Must be aligned with Nevada Pre-Kindergarten Standards and Nevada Pre-K Standards Common Core Crosswalk: a Supplement to the Nevada Pre-K Standards, as applicable.
2. Must be aligned with Nevada Academic Content Standards (NVACS) as applicable.
3. Must measure the acquisition of early literacy skills including, but not limited to, phonological awareness, phonics, fluency, vocabulary, and comprehension, when applicable.
4. Must be reliable and valid
5. Provides for the screening PreK-3 students, at a minimum, 3 times per year (beginning, middle, and end of the year), and the option to frequently monitor progress throughout the school year, and diagnose students that may need further testing to determine their specific reading needs.
a. The Screener must identify students who may have a reading deficiency, and be predictive of whether students are on track for grade level reading by the end of the school year.
b. Progress Monitoring must be available to regularly monitor the progress of students identified with a reading deficiency as they progress through the school year.
c. The Diagnostic measure must align to the foundational skills of reading to provide teachers with data that will assist teachers with providing more targeted instruction to the specific needs of their students. The diagnostic tasks on the assessment tool should be presented in sequential order reflecting the acquisition of skills in the order they are most frequently taught. 
6. The assessment system is provided in paper/pencil and/or computer-based/online form, and preferably provides capability of accessing assessment data immediately (in real-time) through an electronic database. Computer-based/online is preferable, but not required.
7. Provides electronic student, class, school, and district reports on assessment results to help all educators make instructional decisions based on the data, including a report that tracks student progress/growth. The assessment system preferably includes a data reporting feature that allows for disaggregating data by student subgroups, including but not limited to, economically disadvantaged, major racial or ethnic groups, students with disabilities, and English language learners. 
8. Includes appropriate accommodations for students with disabilities (SWD) and English language learners (ELL).
9. An administration manual that contains clear directions for use by the teacher, and an error analysis guide to help teachers interpret the data and adjust instruction according to student needs, and accommodations for SWD and ELL students. 
10. Face-to-face and/or online professional development options for teachers and administrators pertaining to the use of the assessment system and how to analyze and use the data to make informed instructional decisions for students.
11. Parent resources including but not limited to letters/reports, in Spanish and English, explaining the results of the assessment, and example activities to encourage the development of reading skills at home. 
12. Universal Design - The assessment is accessible to all learners; has cultural validity, fairness and free of bias.  The format is not a barrier to student performance.

In determining which assessment systems to approve for use by local school districts, the Department will also consider the following factors:
1. The time required to conduct the assessments with the intention of minimizing the impact on instructional time.
2. The level of integration of assessment results with instructional support for teachers and students.
3. The timeliness in reporting assessment results to teachers, administrators and parents.
Each local school district shall select one valid and reliable Comprehensive PreK-3 Early Literacy Assessment System from the list approved by the State Board. Local school districts shall use the assessment instruments provided to them by the Department for kindergarten, first, second, and third grade students to assess progress, diagnose difficulties, and inform instruction and intervention needs.  
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