NCCAT-D GLOSSARY

Accommodations – Individual accommodations that are put into place to help learners at risk and students with special needs to have success in their IEP or academic program.

Alignment – Bringing into agreement the student content and performance (achievement) standards with assessment, curriculum, and instruction so that the content, instructional level and performance expectations are the same in terms of breadth, depth, and range of content knowledge and skills expectations.

Cognitive Demand – Represents the type of thinking, level/depth of complexity of thought you expect students to engage in when completing a task.

Cognitive Level – The level at which expectation for skill acquisition has been written for each content standard. For example, a cognitive level in literacy may refer to the extent to which students are expected to summarize or analyze a plot structure; engage in perspective taking, or create a poem. In math, a cognitive level may refer to the extent to which students should be able to categorize, apply a formula, or solve a non-routine problem.

Core Content Areas – The four principle academic subject areas, English Language Arts (ELA) which include reading, writing, listening and speaking, mathematics, science, and social studies, which constitute a student’s fundamental education.  

Culture and Climate – The expectations, norms, and beliefs of an organization that influence how individuals and groups are viewed and supported.

Culturally Responsive – Using the cultural knowledge, prior experience and performance styles of students from diverse populations to make learning more appropriate.

Curriculum – The written clarification of what content standards (process, attitudes, skills, knowledge) students are expected to know at particular points in their educational careers (appropriate level/area/course). Ideally, curriculum should also specify how content is sequenced. 
 (a full curriculum description is available at the end of this document for more detail)
Fidelity – Faithfulness of implementation of a specifically developed academic program; Correspondence between the program as implemented and the program as described.

Learning Technologies – The use of technology such as computers, networks, and communication technologies as a tool for learning.

Rigor – Academically challenging.

Valid and Reliable Assessments – The extent to which data from an assessment are credible, that is, that the assessment measures what it intends to measure (validity) and that the assessment would yield the same results if the individuals had the same sets of skills (reliability).
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Curriculum

“Curriculum” is defined in a variety of ways.  According to the Council of Chief State School Officers (CCSSO), curriculum is “the knowledge and skills taught to students to facilitate their mastery of the academic content standards.
 …Curriculum is the written clarification of what content students are expected to know at particular points in their educational careers. Ideally, curriculum should also specify how content is sequenced. “
  Fenwick English, in his seminal work, Curriculum Auditing, defined curriculum as “the content (process, attitudes, skills, knowledge) that is to be taught and/or learned at the appropriate level/area/course.”
 
Curriculum is not just the textbook that is being used to teach a particular subject in a classroom, school, or district.  It is the compilation of documents that teachers use to deliver the content standards that students are expected to master.  These documents have a variety of names and forms: written curriculum guides and handbooks, a written scope and sequence, instructional calendars and pacing guides, as well as textbooks and the materials that accompany them.  They are all part of the curriculum. 

English and other experts in the field commonly describe three dimensions of curriculum: the written curriculum, the taught curriculum, and the assessed curriculum.
 The written curriculum, contained in the documents described in the previous paragraph, outlines content that the district intends to be taught in classrooms.  The taught curriculum is the content that is actually implemented by teachers in classrooms.  The assessed curriculum is the content on which state and district tests are built. 

The degree of alignment and coherence among and between the written, taught, and assessed curriculums, to a large extent, determines the level of student achievement.  Students cannot demonstrate proficiency on curriculum they have not been taught.  It is unfair and misleading to assess students on curriculum they have not had the opportunity to learn, and teachers cannot teach curriculum that is unfamiliar or unclear to them.  Effective districts strive to bring coherence to the curricula delivered across the system.  Successful districts align curricula to state and district standards and assessments 
 Although schools can develop a common curriculum, a more viable approach is for districts to be responsible for curriculum development.  Teachers need a common, coherent, and well-defined curriculum so they know what students should learn, grade by grade and at checkpoints along the way.  Teacher creativity should have less to do with what to teach and more to do with how to teach.  By teaching a common curriculum teachers can also be more collaborative, planning and discussing effective instructional strategies.
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