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Introduction

This document represents the Phase III release of Nevada Instructional Materials. These released 
materials were developed in collaboration with Nevada educators, the Nevada Department of Education, 
and WestEd (a nonprofi t research development and service agency).  

These materials are intended for use in various guided instructional activities to support deep 
understanding of the Nevada Academic Content Standards (NVACS) for English Language Arts 
and mathematics based on Common Core.  The Nevada Instructional Materials provide educators 
opportunities to investigate and explore the standards and tasks that are aligned to the standards.  The 
Nevada educators involved in the development of these materials also developed “Teacher Tips” to 
assist in using these materials as an instructional resource.  The Nevada Instructional Materials also 
provide educators opportunities to investigate and explore the standards and tasks that are aligned to the 
standards.  

While these materials can provide students with practice in responding to a variety of assessment items, 
it is more important that they are used to help students deepen their understanding of the expectations 
embedded in the standards. If these instructional materials are used solely as an assessment practice 
activity, we highly recommend that educators go over each item with their students and evaluate each 
answer choice so that students can better understand the knowledge required to successfully complete 
each task.  

Through rich classroom discussion around each item and the various answer choices or potential 
responses, educators can actively engage students in critical thinking, reasoning, and application of 
knowledge and skills, helping to ensure all students are ready for success in the 21st century.  
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Item Level Data

Item
Number NVACS* SBAC**

Target DOK Answers

1 L.7.1b; L.7.2a ------- 2 -------

2 L.7.1c; L.7.3a ------- 2 -------

3 L.7.2b; L.6.3b ------- 2 -------

4 L.7.3a; L.6.3b ------- 2 -------

5 L.7.2b ------- 1 A

6 L.7.1b ------- 2 A

7 L.7.3a ------- 2 B

8 L.6.3b ------- 1 A

9 L.7.1c ------- 2 D

10 L.7.2a ------- 2 A

11 L.7.1b ------- 2 A

12 L.6.2a ------- 2 D

13 L.7.2a ------- 2 A

14 L.6.1c ------- 2 C

15 L.7.1c ------- 2 B

16 L.7.3a ------- 2 B

17 RL.7.4 7 2 C

18 RL.7.6 5 3 -------

19 RL.7.6 5 2 -------

20 RL.7.6 4 2 C

21 RL.7.3 4 2 A, C

(Continued on the next page)

*Nevada Academic Content Standards
**Smarter Balanced Assessment Consortium
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Item Level Data (continued)

Item
Number NVACS* SBAC**

Target DOK Answers

22 RL.7.2 4 3 -------

23 RL.7.1 1, 4 2 -------

24 RL.7.3 4 2 -------

25 RL.7.1 4 2 -------

26 RL.7.1 4, 1 2 A, B

27 RI.7.2 2 2 B

28 RL.7.5 4, 6 3 -------

29 RL.7.3 2, 1 2 -------

30 L.7.4a 3 2 A

31 RL.7.9 5 4 -------

32 RL.7.2 5, 2 3 -------

33 L.6.5a 11 2 -------

34 RI.7.1 8 2 A, D

35 RI.7.8 11 3 -------

36 RI.7.3 8 2 C

37 L.7.4a 10 2 B

38 RI.7.8 11 2 -------

39 RI.7.3 12 2 -------

40 RI.7.5 13 3 -------

41 RI.7.5 13 3 C, D

42 RI.7.3 11 2 -------

(Continued on the next page)

*Nevada Academic Content Standards
**Smarter Balanced Assessment Consortium
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Item Level Data (continued)

Item
Number NVACS* SBAC**

Target DOK Answers

43 RI.7.3 12 2 -------

44 RI.7.4 10 2 D

45 RI.7.2 9 2 A

46 RI.7.1 11 2 -------

47 RI.7.2 9, 11 2 -------

48 L.7.4b 10 2 B

49 RH.6-8.8 11 2 C

50 RI.7.8 12 2 -------

51 RI.7.2 9 2 B

52 RI.7.3 11 3 -------

53 RI.7.4 9 2 -------

54 RI.7.3 11, 9 3 -------

55 L.7.5b 10 2 A, C

56 RI.7.1 8 2 -------

57 RI.7.5 13 2 -------

58 RI.7.9 12 4 -------

Detailed objectives for Content Standards and Depth of Knowledge (DOK) descriptions  
can be found on the Nevada Department of Education web site.

*Nevada Academic Content Standards
**Smarter Balanced Assessment Consortium
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Stand Alone” 
 

 
 
Scoring Notes:  
 
Answers may include, but are not limited to: 
 
Alexander the Great was a brilliant, innovative military leader. He defeated the Persians at the Granicus River, 
in Syria, and at the Tigris River before declaring himself ruler of the Persian Empire. 
 
Alexander the Great was a brilliant, innovative military leader. He won a series of victories over the Persians—
at the Granicus River, in Syria, and at the Tigris River—before declaring himself ruler of the Persian Empire. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Stand Alone” 
 

 
 
Scoring Notes:  
 
Answers may include, but are not limited to: 
 
On the way to school that morning, Rodney spent some time playing with Veronica’s new puppy. After school, 
he stopped again at Veronica’s house, but the puppy was busy chasing squirrels. 
 
That morning, Rodney stopped on his way to school to play with Veronica’s new puppy. He returned again after 
school to play with the puppy, but it was busy chasing squirrels. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Stand Alone” 
 

 
 
Scoring Notes:  
 
Answers may include, but are not limited to: 
 
Nevada became a state after telegraphing the entire text of its constitution in Morse code to Washington mere 
days before the presidential election of 1864. The rush was in part to make sure that the state’s two electoral 
votes went to candidate Abraham Lincoln. 
 
Nevada became a state after telegraphing the complete text of its constitution in Morse code to Washington 
mere days before the presidential election of 1864. The rush was in part to make sure that the state’s two 
electoral votes went to candidate Abraham Lincoln. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Stand Alone” 
 

 
 
Scoring Notes:  
 
Answers may include, but are not limited to: 
 
Just as the Great Depression was taking hold across the country, the suffering of the plains state farmers was 
doubling. First, a long drought dried up their fields and killed their crops. Then, sustained winds stirred up the 
topsoil and carried it off in terrifying, swirling dust storms. 
 
Just as the Great Depression was taking hold across the country, the suffering of the plains state farmers was 
doubling. First, a long drought dried up their fields and killed their crops. Then, sustained winds stirred up all 
the topsoil and blew it around in terrifying, swirling dust storms. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Anne Henrietta Martin” 
 

 
 
Scoring Notes:  
 
Rationale A: Correct: This is the correct spelling. 
Rationale B: Incorrect: There is only one “c” and an extra “m.” 
Rationale C: Incorrect: There is an extra “m.” 
Rationale D: Incorrect: There is only one “c.” 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Anne Henrietta Martin” 
 

 
 
Scoring Notes:  
 
Rationale A: Correct: This sentence correctly incorporates the second sentence as an introductory clause. 
Rationale B: Incorrect: Inserting a parenthetical statement between a noun and the prepositional phrase creates 
an awkward sentence that could confuse readers. 
Rationale C: Incorrect: Placing “in 1912” between the subject and the verb creates an awkward sentence that 
could confuse readers. 
Rationale D: Incorrect: This revision merely replaces the period with a comma, creating a run-on sentence with 
a comma splice. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Anne Henrietta Martin” 
 

 
 
Scoring Notes:  
 
Rationale A: Incorrect: This revision omits important information about why Martin ran as an independent. 
Rationale B: Correct: This version is most precise and concise. 
Rationale C: Incorrect: This revision eliminates some, but not all, of the wordiness. 
Rationale D: Incorrect: The sentence would be easier to read and understand if the writer eliminated some of 
the wordiness. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Anne Henrietta Martin” 
 

 
 
Scoring Notes:  
 
Rationale A: Correct: The tone is appropriate for the formal writing style. 
Rationale B: Incorrect: “Totally” is too informal for the style. 
Rationale C: Incorrect: “Awesome” and “bunch” are too informal for the style. 
Rationale D: Incorrect: “Sick” and “blew folks away” are too informal for the style. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Anne Henrietta Martin” 
 

 
 
Scoring Notes:  
 
Rationale A: Incorrect: This sentence does not include a dangling modifier. 
Rationale B: Incorrect: This sentence does not include a dangling modifier. 
Rationale C: Incorrect: This sentence does not include a dangling modifier. 
Rationale D: Correct: The modifier does not specify who lost the elections. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Anne Henrietta Martin” 
 

 
 
Scoring Notes:  
 
Rationale A: Correct: A comma correctly separates the coordinate adjectives. 
Rationale B: Incorrect: A comma is not needed after “peace” because the sentence lists only two areas in which 
Martin worked. 
Rationale C: Incorrect: The comma after “support” is incorrectly placed. 
Rationale D: Incorrect: A comma is needed to separate the coordinate adjectives “strong” and 
“passionate.” 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“Anne Henrietta Martin” 
Passage Key for Option B 

 
 
 
 
 
 
Anne Henrietta Martin 
 
Like many 18-year-olds, Anne Henrietta Martin wasn’t sure what she should do with the rest of her life. “Will I 
never have any ambition, will I never accomplish anything . . . ?” wrote Martin, who was born in 1875. “O, I 
must do something. I suppose I should live more for others, but I don’t understand how.” 
 
It would be another 17 years before Martin figured out how to “live more for others.” During that time, the 
Empire City, Nevada, native earned two bachelor’s degrees and one master’s degree. She also served as head of 
the new history department at the University of Nevada, taught art history, worked in the family business, and 
spent several years traveling and studying in Europe and Asia. 
 
Then, one fateful day in 1910, she was arrested at a women’s suffrage demonstration in England. Martin had 
found her calling. She returned to her home state and began working to change laws that prevented women from 
voting. In 1912, she became president of the state’s Equal Franchise Society. She and her fellow suffragists 
visited every corner of the state drumming up support. Two years later, Nevadans approved a new law 
guaranteeing women the right to vote. 
 
Martin next turned her attention to the national women’s suffrage movement, writing articles and giving 
speeches to anyone who would listen. Eventually, she decided that merely voting wasn’t enough and set her 
sights on becoming the first female United States Senator. Not wanting to align herself with any political party, 
Martin ran as an independent in 1918 and 1920. She repeated the statewide strategy that was so effective in 
winning women the right to vote. “In the Nevada suffrage campaign, it was the personal work that counted and 
I have no doubt that it will be the personal work that will count in this campaign,” Martin told a friend. 
 
Martin crisscrossed the state, giving speeches and talking one-on-one with voters. She was a talented speaker 
who impressed many people. A New York newspaper said that Martin’s “personal conversation method of vote-
getting” was as “revolutionary as her candidacy.” Nevada Supreme Court Justice Patrick McCarran called it 
“the best managed campaign that has ever been conducted in this state.” Martin’s campaign established 
techniques used by statewide office-seekers for decades, but it wasn’t enough. Due in part to pacifism in the 
face of World War II, Martin lost both elections. 
  
Martin continued her strong, passionate support for peace and women’s rights for the rest of her life, publishing 
many articles and poems in major magazines and journals. “Equality for women is a passion for me,” Martin 
wrote in her unpublished autobiography. She had truly found her calling. 
  

The italicized portions of the text below reflect one way that students could edit the passage; 
other solutions are possible. Review students’ work to ensure that they have corrected or 
improved all parts necessary and have not introduced new errors. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“The Importance of Being Nice” 
 

 
 
Scoring Notes:  
 
Rationale A: Correct: This sentence incorporates the second sentence as a clarifying clause. 
Rationale B: Incorrect: This sentence is unnecessarily wordy. 
Rationale C: Incorrect: This revision shifts the focus from meaningful activities to helping others. 
Rationale D: Incorrect: This sentence simply exchanges the period for a comma and creates a run-on sentence 
with a comma splice. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“The Importance of Being Nice” 
 

   
 
Scoring Notes:  
 
Rationale A: Incorrect: A colon is an incorrect way to set off the appositive. 
Rationale B: Incorrect: Em-dashes are better used for adding emphasis or a change of thought. 
Rationale C: Incorrect: A comma is not needed after the word “happy.” 
Rationale D: Correct: The commas are correctly placed to set off the appositive. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“The Importance of Being Nice” 
 

 
 
Scoring Notes:  
 
Rationale A: Correct: This sentence correctly places commas after the introductory word and between the 
coordinate adjectives. 
Rationale B: Incorrect: There is no comma after the introductory word “Interestingly,” nor between coordinate 
adjectives. 
Rationale C: Incorrect: A dash is incorrect here because what follows it is not used to clarify, but rather is a 
continuation of the thought. 
Rationale D: Incorrect: A comma is needed to separate coordinate adjectives “pleasant” and “satisfying.” 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“The Importance of Being Nice” 
 

 
 
Scoring Notes:  
 
Rationale A: Incorrect: This sentence does not contain an incorrect shift in pronoun number. 
Rationale B: Incorrect: This sentence does not contain an incorrect shift in pronoun number. 
Rationale C: Correct: “Their” does not agree with “child.” 
Rationale D: Incorrect: This sentence does not contain an incorrect shift in pronoun number. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“The Importance of Being Nice” 
 

 
 
Scoring Notes:  
 
Rationale A: Incorrect: This revision creates confusion by making it seem as if the subject of the first study 
was the students rather than the fundraisers. 
Rationale B: Correct: This revision correctly places the restrictive clause at the beginning, keeping the 
fundraisers as the subject of the study. 
Rationale C: Incorrect: This revision creates confusion by making it seem as if the subject of the first study 
was the scholarship money rather than the fundraisers. 
Rationale D: Incorrect: The sentence creates confusion by making it seem as if the subject of the first study 
was the scholarships rather than the fundraisers. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“The Importance of Being Nice” 
 

 
 
Scoring Notes:  
 
Rationale A: Incorrect: This revision makes it difficult to understand that each sign was different. 
Rationale B: Correct: The sentence correctly punctuates two independent clauses to eliminate redundancy. 
Rationale C: Incorrect: This revision is repetitive and wordy. 
Rationale D: Incorrect: While this sentence is concise, it omits the critical information of who the sign was 
meant for, and it is unclear what “the other” and “they” refer to. 
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Nevada Instructional Materials Phase III 
Grade 7 Language 

“The Importance of Being Nice” 
Passage Key for Option B 

 
The italicized portions of the text below reflect one way that students could edit the passage; 
other solutions are possible. Review students’ work to ensure that they have corrected or 
improved all parts necessary and have not introduced new errors. 

 
The Importance of Being Nice 
 
The great civil rights leader Booker T. Washington once said, “Those who are happiest are those who do the 
most for others.” Today, the scientific evidence backing up that sentiment is piling higher and higher. 
 
For example, a study by University of Louisville psychologist Michael Steger shows that doing good for others 
makes people happier. Steger and his researchers asked 65 college students to fill out surveys about their 
activities, how much purpose they felt their lives had, and how happy or sad they were. The study found that the 
more people took part in meaningful activities, such as helping others, the happier they were. On the other 
hand, seeking only pleasure did not make people happier. 
 
Allan Luks, author of The Healing Power of Doing Good, says that helping others makes us happy by causing 
our brains to release chemicals that make us feel good. Interestingly, this pleasant, satisfying feeling can be 
recreated simply by remembering the event. Luks says that helping others can also ease stress and improve 
physical and emotional health. 
 
Even a young child can be happier giving away his or her own treats than receiving treats, researchers at the 
University of British Columbia found. “What’s most exciting about these findings is that children are happiest 
when giving their own treats away,” said Lara Aknin, the study’s lead author. “Forfeiting their own valuable 
resources for the benefit of others makes them happier than giving away just any treat.” 
 
Wharton business school professor Adam Grant sees similar results in the business world. His research shows 
that the opportunity to help others can motivate workers as much as financial rewards or career advancement. In 
his first study, Grant found that fundraisers raised a lot more scholarship money if they met the students who 
benefited from the scholarships. Even reading letters from the students improved performance. In another study, 
Grant placed different signs over a hospital soap dispenser. One sign told doctors and nurses that clean hands 
protected patients; the other stated that cleanliness protected healthcare workers. When Grant measured the 
amount of soap used, he found that the sign explaining the benefits for patients caused doctors and nurses to 
wash more thoroughly. 
 
So the next time you need a quick pick-me-up, find a way to lend a hand to someone else. It can’t hurt, and if 
the science is right, it just might help you as much as the person you’re helping. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“An Excerpt from Under the Persimmon Tree” 
 

   
 
Scoring Notes: 
 
Rationale A: Incorrect: The words “soft sounds” and “song” suggest a positive association, not one of 
disappointment. 
Rationale B: Incorrect: The narrator seems to have led a simpler and more difficult life up until now, but the 
words “soft sounds” and “song” suggest that the narrator misses her old life, not that she envies others. 
Rationale C: Correct: The words “soft sounds” and “song” suggest something that is appreciated. In this case, 
it is something from the past that the narrator no longer has; she longs for it. 
Rationale D: Incorrect: The words “soft sounds” and “song” do not indicate shame; they are words with 
positive associations.  
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“An Excerpt from Under the Persimmon Tree” 
 

 
 
Scoring Guide: 
 

Score Description 
3 
 

Response is a complete explanation of how paragraphs 5 through 8 reveal the 
different perspectives of the narrator and the teacher. Response is supported 
with details from the passages. 

2 
 

Response is a limited explanation of how paragraphs 5 through 8 reveal the 
different perspectives of the narrator and the teacher. Response is supported 
with limited details (number or quality) from the passage(s). 

1 
 

Response is a minimal explanation of how paragraphs 5 through 8 reveal the 
different perspectives of the narrator and the teacher. Response is supported 
with few or no details from the passage(s). 

0 Response is totally incorrect or irrelevant. 
Blank No response. 

 
Scoring Notes:  
 
Responses should reflect an understanding that those paragraphs highlight their differing expectations about the 
narrator’s role in her new home.  

• When the teacher says she hopes the narrator will stay with them and asks if the narrator likes that idea, 
the narrator nods and holds out her hands to show her calluses.  

• She does this to indicate that she is used to hard work and will earn her keep by doing chores.  
• The teacher assures her that she knows the narrator is a hard worker, but reveals a different perspective 

when she says she wants the narrator to attend school and focus on her studies. 
• The narrator likes this idea very much, but she cannot believe she will just be given food, shelter, safety, 

and an education. The narrator thinks, “Surely she will ask something in return!”   
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Score Point: 3
The response draws a clear contrast between the two characters and supports it with many 
relevant details. 

Instructional Materials Question 18
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Score Point: 3
This is an example of a lower 3. Though some of the writing is irrelevant/repetitive, it does largely 
focus on a significant difference in the characters: the narrator expects to work and the teacher 
wants her to learn. It includes some specific details from the passage as support. 

Instructional Materials Question 18
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Score Point: 2
This is an example of a stronger 2. It focuses primarily on the perspective of the teacher and 
includes many quotations to support the idea that the teacher wants the narrator to learn. 
More original analysis and/or attention to the narrator’s perspective (her willingness to work 
as evidenced by her showing of the calluses, her disbelief at her good fortune, etc.) would 
strengthen this response. 

Instructional Materials Question 18
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Score Point: 2
While the first sentence suggests a misunderstanding of the task, the rest of the response is 
relevant and focused on the idea that the teacher is calm/welcoming and the narrator is nervous. 
This is an unusual approach, but still indicates limited understanding of the passage and task. 

Instructional Materials Question 18
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Score Point: 1
This is an example of a stronger 1. It reflects an understanding that the teacher wants the 
narrator to stay and learn and includes a detail from the passage that supports this, but then 
repeats the idea rather than further developing it. It shows no understanding of the narrator's 
perspective. 

Instructional Materials Question 18
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Score Point: 1
The response accurately reflects an understanding that the teacher is happy to have the narrator 
and the narrator is shy. The idea is not supported by details from the passage. It ends with a 
reasonable, but irrelevant, prediction. 

Instructional Materials Question 18
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“An Excerpt from Under the Persimmon Tree” 
 

 
 
Scoring Guide: 
 

Score Description 
2 
 

Response gives sufficient evidence of the ability to analyze how information 
is presented showing relationships among literary elements within or across 
texts (dialogue, advancing action, character actions/interactions) or use of 
source material to develop literary elements. The response includes inferences 
that make clear reference to the text.  

1 
 

Response gives partial evidence of the ability to analyze how information is 
presented showing relationships among literary elements within or across texts 
(dialogue, advancing action, character actions/interactions) or use of source 
material to develop literary elements. The response includes an inference that 
is related to the text, but the inference is vague or not well-connected to the 
text.  

0 A response gets no credit if it provides no evidence of the ability to analyze 
how information is presented showing relationships among literary elements 
within or across texts (dialogue, advancing action, character 
actions/interactions) or use of source material to develop literary elements and 
includes no relevant information from the text. 

Blank No response. 
 
Scoring Notes:  
 
Responses should reflect an understanding that paragraph 11 reveals that the narrator was raised to have and to 
value good manners. It also reveals that the narrator is trying to make a good impression on the teacher, saying 
“I think she approves of my good manners.”   
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“An Excerpt from Under the Persimmon Tree” 
 

 
 
Scoring Notes: 
 
Rationale A: Incorrect: The narrator is anticipating positive change, but “ambition” is too strong of a term. 
Rationale B: Incorrect: The teacher is being generous in the passage, and the narrator accepts her generosity, 
but does not show any herself. 
Rationale C: Correct: The narrator decides to ignore both the teacher’s request and Husna’s stern advice and 
calls the teacher by the name she thinks best. 
Rationale D: Incorrect: The situation calls for tolerance, but what the narrator demonstrates is something 
stronger than that. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“An Excerpt from Under the Persimmon Tree” 
 

 
 
Scoring Notes: 
 
Rationale A: Correct: This sentence reveals that the narrator grew up in a small house. 
Rationale B: Incorrect: This sentence reveals that the teacher’s house is smaller than others in the 
neighborhood, but no information about the narrator’s past. 
Rationale C: Correct: This sentence reveals that the narrator shared a bedroom with others, likely with a small 
cot, or with no cot. 
Rationale D: Incorrect: This sentence reveals the condition of the kitchen in the teacher’s house, but no 
information about the narrator’s past. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“An Excerpt from Under the Persimmon Tree” 
 

 
 
Scoring Notes: 
 
Responses should include four of the following: 
 
 “Angry”; “Bitter”; “Sour”; “Wary”; “Rigid” 
 
The sentence should reflect an understanding that the author’s use of these words hints at future conflict, 
because they indicate that the narrator does not like Husna. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“An Excerpt from Under the Persimmon Tree” 
 

 
 
Scoring Notes: 
 
Response should indicate the following:  
 
“I decide I will call the teacher Bibi Nusrat, a term of respect and affection.” 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“An Excerpt from Under the Persimmon Tree” 
 

 
 
Scoring Guide: 
 

Score Description 
2 
 

Response gives sufficient evidence of the ability to apply reasoning and a 
range of textual evidence (e.g., quotes, examples, details) to justify analyses or 
judgments made. The response includes inferences that make clear reference 
to the text.  

1 
 

Response gives partial evidence of the ability to apply reasoning and a range 
of textual evidence (e.g., quotes, examples, details) to justify analyses or 
judgments made. The response includes an inference that is related to the text, 
but the inference is vague or not well-connected to the text.  

0 A response gets no credit if it provides no evidence of the ability to apply 
reasoning and a range of textual evidence (e.g., quotes, examples, details) to 
justify analyses or judgments made and includes no relevant information from 
the text. 

Blank No response. 
 
Scoring Notes:  
 
Responses should reflect an understanding that the frequent use of the word “strange” emphasizes her feelings 
of alienation in this new environment. She uses it frequently to describe the many things she is encountering 
that are unfamiliar to her. For example, when the narrator is in the kitchen with the “strange metal stove,” she 
feels a draft and says “I pull the strange garment around myself more tightly and wish for my pattu.”   
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Three Excerpts from No Crystal Stair” 
 

 
 
Scoring Notes: 
 
Responses should include two of the following: 
 
“It won’t be easy, but I’m going to do this or I’m not my father’s son.” 
 
“They don’t matter.” 
 
“I’m starting my business tomorrow” (either singly or paired with the preceding sentence, “So I’ve got five 
books, a building, and a hundred bucks”). 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Three Excerpts from No Crystal Stair” 
 

 
 
Scoring Notes: 
 
Rationale A: Correct: Eventually Snooze goes straight to the back room to find the pile of books Mr. Michaux 
has picked for him. 
Rationale B: Correct: The back room provides a “library” where Snooze can read the books he probably cannot 
afford to buy. 
Rationale C: Incorrect: The key to helping Snooze is in teaching him without seeming to. 
Rationale D: Incorrect: Michaux does not exactly ignore Snooze, and it’s not a factor in Snooze’s returning to 
the bookstore. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Three Excerpts from No Crystal Stair” 
 

 
 
Scoring Notes: 
 
Rationale A: Incorrect: Although having the back room where he can read helps Snooze, this is not the main 
message. 
Rationale B: Correct: This is the main message, as the poetry Snooze reads strikes a deep personal chord in 
him that ultimately encourages him to return to school. 
Rationale C: Incorrect: Although it is true that enduring literature often has universal appeal, the poetry that 
captivates Snooze speaks directly to his cultural experience. 
Rationale D: Incorrect: This is a true statement, and Snooze does benefit from a library, but his real connection 
to poetry is made in Michaux’s bookstore.  
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Three Excerpts from No Crystal Stair” 
 

 
 
Scoring Guide: 
 

Score Description 
2 
 

Response gives sufficient evidence of the ability to apply reasoning and a 
range of textual evidence (e.g., quotes, examples, details) to justify analyses or 
judgments made. The response includes inferences that make clear reference 
to the text.  

1 
 

Response gives partial evidence of the ability to apply reasoning and a range 
of textual evidence (e.g., quotes, examples, details) to justify analyses or 
judgments made. The response includes an inference that is related to the text, 
but the inference is vague or not well-connected to the text.  

0 A response gets no credit if it provides no evidence of the ability to apply 
reasoning and a range of textual evidence (e.g., quotes, examples, details) to 
justify analyses or judgments made and includes no relevant information from 
the text. 

Blank No response. 
 
 Scoring Notes:  
 
Responses should reflect an understanding that Stanzas 1 and 2 offer nearly opposite views of life.  

• Stanza 1 offers a pessimistic outlook that emphasizes that life is filled with more hardship and pain than 
good things.  

• Stanza 2 offers a more optimistic outlook that emphasizes how hardship and pain allow us to better 
appreciate the good things in life. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Three Excerpts from No Crystal Stair” 
 

 
 
Scoring Guide: 
 

Score Description 
2 
 

Response gives sufficient evidence of the ability to summarize central 
ideas/key events using key details from the text. The response includes 
inferences that make clear reference to the text.  

1 
 

Response gives partial evidence of the ability to summarize central ideas/key 
events using key details from the text. The response includes an inference that 
is related to the text, but the inference is vague or not well-connected to the 
text.  

0 A response gets no credit if it provides no evidence of the ability to summarize 
central ideas/key events using key details from the text and includes no 
relevant information from the text. 

Blank No response. 
 
 Scoring Notes:  
 
Responses should reflect an understanding that the poetry Snooze reads influences how he feels about himself.  

• He remarks that Hughes’s poem is “like he’s inside my head” and that he can’t and doesn’t want to 
shake it.  

• He echoes the poem when he says, “I don’t want to eat in the kitchen when company comes. I want 
them to see how beautiful I am because I, too, am America. I’ll eat well and grow strong.” 

• Ultimately, the poetry influences Snooze to keep reading, to build connections with Mr. Michaux and 
the librarian, and to consider returning to school. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Three Excerpts from No Crystal Stair” 
 

 
 
Scoring Notes: 
 
Rationale A: Correct: “Discourse” means a speech in the context of this paragraph, which is about the speeches 
given in front of the bookstore. 
Rationale B: Incorrect: “Discourse” may refer to an idea on a topic, but the use of the word “topics” in the 
same sentence makes this option less plausible. 
Rationale C: Incorrect: Although Michaux owns a bookstore, the sidewalk in front of his store is a place for 
speeches. 
Rationale D: Incorrect: “Discourse” can mean conversation, but Michaux takes the platform to deliver 
speeches, which may lead to lively discussion. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Three Excerpts from No Crystal Stair” 
 

 
 
Scoring Guide: 
 

Score Description 
3 
 

Response is a complete explanation of how all three excerpts develop the idea 
expressed in the sentences. Response is supported with details from the 
passage. 

2 
 

Response is a limited explanation of how two or three excerpts develop the 
idea expressed in the sentences. Response is supported with limited details 
(number or quality) from the passage. 

1 
 

Response is a minimal explanation of how at least one excerpt develops the 
idea expressed in the sentences. Response is supported with few or no details 
from the passage. 

0 Response is totally incorrect or irrelevant. 
Blank No response. 
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Scoring Notes:  
 
Responses may include, but are not limited to: 
“Lewis” 

• In “Lewis,” the narrator explains what motivates him to establish his bookstore.  
• He says that it won’t be easy to acquire “books about blacks,” but he intends to stock his shelves with 

them.  
• He lists the five books he has already collected to put into the hands of his customers.  

“Snooze” 
• In “Snooze,” the narrator explains how Mr. Michaux recommends the poetry of Hughes and Dunbar and 

allows Snooze to read these books and others that Mr. Michaux selects for Snooze in the back room of 
the bookstore.  

• Snooze also reveals the “more” suggested by the journalist when he tells how affected he is by the books 
through comments such as “I read it over and over. It carves itself deep in my mind ‘til it sticks. I can’t 
shake it. Don’t want to.”  

“Black Life Magazine” 
• In “Black Life Magazine,” the author explains that Harlem locals are “attracted to the establishment for 

more than reading materials. They come for the talk.” 
• The excerpt also explains that many “speeches on civil rights, education and politics” are given out in 

front of Michaux’s bookstore, and that the crowds “sometimes grow so quiet one wonders at the power 
of the words being spoken.” 
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Score Point: 3
This is a complete response to the task. The student uses clear, carefully selected examples to 
show how the idea is developed in each of the three excerpts. 

Instructional Materials Question 31
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Score Point: 3
The response includes examples from each of the three excerpts that clearly help to develop the 
idea in the sentences. The response includes the student's own, relevant analyses as well, such 
as “he gets many sugestions on books he can read and truly relate to.” It is a complete response. 

Instructional Materials Question 31
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Score Point: 2
The response includes information from each excerpt. Support is relevant but limited. Additional 
support and/or analysis would strengthen this response. 

Instructional Materials Question 31



Page 50Copyright © 2015 by the Nevada Department of Education                                                                                                                           For Nevada use only

Score Point: 2
This is an example of a weaker 2. It provides explicit support from two of the excerpts. It touches 
on the third excerpt, but the support is not as well connected to the task as is found in responses 
receiving a higher score. 

Instructional Materials Question 31
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Score Point: 1
The response makes a connection between Lewis’s commitment and the poem that Snooze 
reads, but the connection is vague and support is minimal. 

Instructional Materials Question 31
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Score Point: 1
While this response demonstrates some overall understanding of the passage, only the portion 
about Lewis is relevant to the task. It is very vague, but there is at least minimal evidence that the 
student understood the prompt and task. 

Instructional Materials Question 31
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Three Excerpts from No Crystal Stair” 
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Scoring Notes: 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“If Shakespeare didn’t write the plays, who did?” 
 

 
 
Scoring Notes: 
 
Responses should indicate the following: 
 
“Bacon also called himself a ‘concealed poet’ in a published essay. Did Lord Bacon write Shakespeare’s plays 
and protect his noble status by putting another man’s name on them?” 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“If Shakespeare didn’t write the plays, who did?” 
 

 
 
Scoring Notes: 
 
Rationale A: Correct: This similarity is supported by the information provided for each man. 
Rationale B: Incorrect: Bacon’s published essays are referred to in the text. Marlowe is not credited with being 
an essayist. 
Rationale C: Incorrect: Only Marlowe wrote a play similar to one written by Shakespeare. 
Rationale D: Correct: An analysis of Bacon’s vocabulary revealed a 98.5 percent similarity between his 
vocabulary and Shakespeare’s vocabulary. A comparison of Marlowe’s word length to Shakespeare’s showed 
each used words that averaged 4.2 letters.  
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“If Shakespeare didn’t write the plays, who did?” 
 

 
 
Scoring Guide: 
 

Score Description 
2 
 

Response gives sufficient evidence of the ability to use supporting evidence to 
justify interpretations of information presented or how it is integrated 
(author’s reasoning; interactions among events, concepts, people, or 
development of ideas). The response includes specific inferences that make 
clear reference to the text.  

1 
 

Response gives partial evidence of the ability to use supporting evidence to 
justify interpretations of information presented or how it is integrated 
(author’s reasoning; interactions among events, concepts, people, or 
development of ideas). The response includes one or more accurate inferences, 
but they are vague or otherwise incomplete.  

0 A response gets no credit if it provides no evidence of the ability to use 
supporting evidence to justify interpretations of information presented or how 
it is integrated (author’s reasoning; interactions among events, concepts, 
people, or development of ideas) and includes no relevant information from 
the text. 

Blank No response. 
  
Scoring Notes:  
 
Responses may include, but are not limited to:  
The weakest idea used to support Marlowe as the “real” Shakespeare is the theory that he faked his own death 
and then reinvented himself as Shakespeare. This is just speculation, without any supporting evidence, and is 
not equal to the evidence from a study that shows similarities to Shakespeare in the words he used or to the fact 
that he wrote a very similar play.  
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“If Shakespeare didn’t write the plays, who did?” 
 

 
 
Scoring Notes: 
 
Rationale A: Incorrect: According to the passage, only de Vere led a scandalous life. 
Rationale B: Incorrect: According to the passage, only Bacon was a statesman. 
Rationale C: Correct: According to the passage, both men had noble status that would have been damaged by 
direct involvement in the theater. 
Rationale D: Incorrect: According to the passage, only Bacon is referred to as the “father of scientific 
(inductive) reasoning.” 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“If Shakespeare didn’t write the plays, who did?” 
 

 
 
Scoring Notes: 
 
Rationale A: Incorrect: “Stolen” does not make sense within the sentence, since one cannot steal from oneself. 
Rationale B: Correct: The tales were created from his own adventures. 
Rationale C: Incorrect: Although storytelling can be a form of teaching, the context does not indicate that he is 
teaching. 
Rationale D: Incorrect: The context shows that the tales were based on real events and not made up. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“If Shakespeare didn’t write the plays, who did?” 
 

 
 
Scoring Guide: 
 

Score Description 
2 
 

Response gives sufficient evidence of the ability to use supporting evidence to 
justify interpretations of information presented or how it is integrated 
(author’s reasoning; interactions among events, concepts, people, or 
development of ideas). The response includes specific inferences that make 
clear reference to the text.  

1 
 

Response gives partial evidence of the ability to use supporting evidence to 
justify interpretations of information presented or how it is integrated 
(author’s reasoning; interactions among events, concepts, people, or 
development of ideas). The response includes one or more accurate inferences, 
but they are vague or otherwise incomplete.  

0 A response gets no credit if it provides no evidence of the ability to use 
supporting evidence to justify interpretations of information presented or how 
it is integrated (author’s reasoning; interactions among events, concepts, 
people, or development of ideas) and includes no relevant information from 
the text. 

Blank No response. 
  
Scoring Notes:  
 
Responses may include, but are not limited to:  

• Both men were known as fine writers of plays and poetry. 
• Both men demonstrated a talent for storytelling in their writing. 
• An event in Shakespeare’s play Hamlet involving being captured by pirates is the same as an actual 

event that happened to de Vere.   
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“If Shakespeare didn’t write the plays, who did?” 
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Scoring Notes: 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“If Shakespeare didn’t write the plays, who did?” 
 

 
 
Scoring Guide: 
 

Score Description 
3 
 

Response is a complete explanation of how the organization and presentation 
of the information about Bacon, Marlowe, and de Vere helps to develop the 
central idea of the passage. Response is supported with details from the 
passage. 

2 
 

Response is a limited explanation of how the organization and presentation of 
the information about Bacon, Marlowe, and de Vere helps to develop the 
central idea of the passage. Response is supported with limited details 
(number or quality) from the passage. 

1 
 

Response is a minimal explanation of how the organization and presentation 
of the information about Bacon, Marlowe, and de Vere helps to develop the 
central idea of the passage. Response is supported with few or no details from 
the passage. 

0 Response is totally incorrect or irrelevant. 
Blank No response. 

 
Scoring Notes:  
 
Responses should reflect an understanding that the organization of the information about each man into a 
separate section makes it easier to evaluate the evidence presented for each man.  

• The information within each section follows a similar pattern by beginning with an identification of the 
man’s role in society and then presenting the evidence that suggests he might have written 
Shakespeare’s plays. For example, we learn that Bacon was a philosopher and statesman as well as a 
playwright before we read about the study that compared his vocabulary to Shakespeare’s vocabulary.  

• The presentation of more information within the textboxes labeled “Coincidence?” provides further 
circumstantial evidence that one of these men wrote Shakespeare’s plays. For example, we are asked to 
consider if the fact that Shakespeare and Marlowe wrote very similar plays is evidence or coincidence.   
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Score Point: 3
The response reflects a complete understanding of the passage’s central idea and how the 
passage’s organization allows direct comparison of competing theories. 

Instructional Materials Question 40
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Score Point: 3
This is an example of a lower 3. The response precisely describes how the passage is organized 
and gives supporting examples that reflect the central idea. 

Instructional Materials Question 40
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Score Point: 2
The response reflects a broad understanding that the passage shows three theories and 
provides some specific detail as support. It is a limited response. 

Instructional Materials Question 40
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Score Point: 2
This response reflects an understanding of the central idea of the passage and that the passage 
discusses each person separately. More specific support would strengthen the response. 

Instructional Materials Question 40
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Score Point: 1
The response reflects a minimal understanding of the central idea and how the passage is 
organized. 

Instructional Materials Question 40
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Score Point: 1
This is a minimal response to the task. It reflects some understanding of the passage’s central 
idea. The specific information that the student provides from the passage is not well connected to 
the task or to the student’s own explanation. 

Instructional Materials Question 40



Page 70Copyright © 2015 by the Nevada Department of Education                                                                                                                           For Nevada use only

Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Wyoming: Land of the Free” 
 

 
 

Scoring Notes: 
 

Rationale A: Incorrect: Paragraph 6 discusses visits made by national speakers who visited Wyoming, but it 
does not address what they said. 
Rationale B: Incorrect: Paragraphs 7 and 11 best emphasize the struggles people faced when fighting for 
women’s suffrage. 
Rationale C: Correct: By explaining that the mostly male population in Wyoming found the national speakers 
to be attractive and charming, the author implies that this helped change opinions. 
Rationale D: Correct: Paragraph 6 says that these speakers were nationally known speakers on this issue, and 
so the issue was not restricted to Wyoming politics.  



Page 71Copyright © 2015 by the Nevada Department of Education                                                                                                                           For Nevada use only

Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Wyoming: Land of the Free” 
 

 
 
Scoring Guide: 
 

Score Description 
2 
 

Response gives sufficient evidence of the ability to use supporting evidence to 
justify interpretations of information presented or how it is integrated 
(author’s reasoning; interactions among events, concepts, people, or 
development of ideas). The response includes specific inferences that make 
clear reference to the text.  

1 
 

Response gives partial evidence of the ability to use supporting evidence to 
justify interpretations of information presented or how it is integrated 
(author’s reasoning; interactions among events, concepts, people, or 
development of ideas). The response includes one or more accurate inferences, 
but they are vague or otherwise incomplete.  

0 A response gets no credit if it provides no evidence of the ability to use 
supporting evidence to justify interpretations of information presented or how 
it is integrated (author’s reasoning; interactions among events, concepts, 
people, or development of ideas) and includes no relevant information from 
the text. 

Blank No response. 
 
Scoring Notes:  
 
Responses may include, but are not limited to:  

• Some Wyoming legislators thought it was the “right” thing to do.  
• Others thought it might attract more women to Wyoming.  
• “Still others felt that women would add a ‘civilizing’ presence to voting areas.”  
• Also, Wyoming was a territory and Edward Lee thought it would be easier to pass a law there than in a 

state because “a simple majority vote by the legislature, with approval of the governor” would be 
enough to enact women’s suffrage. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Wyoming: Land of the Free” 
 

 
 

Scoring Notes: 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Wyoming: Land of the Free” 
 

 
 

Scoring Notes: 
 
Rationale A: Incorrect: Cheating is not an issue in the passage. 
Rationale B: Incorrect: There is no mention of anyone lying in the passage. 
Rationale C: Incorrect: While attractive because a critic is a judge of sorts, the word lacks the negative 
connotation suggested by the context. 
Rationale D: Correct: The phrase “overcome setbacks” establishes that the targeted word is negative and 
related to the idea of someone being critical of women’s suffrage. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Wyoming: Land of the Free” 
 

 
 

Scoring Notes: 
 
Rationale A: Correct: The passage is specifically focused on the fight for suffrage in Wyoming Territory. 
Rationale B: Incorrect: Although pro-suffrage figures are important in the passage, they are not part of the 
central idea, but are part of the supporting details. 
Rationale C: Incorrrect: The success of the first voting experiment is an important detail, but not the central 
idea. 
Rationale D: Incorrect: Although the nationwide struggle for women’s suffrage is a part of the passage, the 
passage’s central idea addresses women’s suffrage in Wyoming. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Wyoming: Land of the Free” 
 

 
 

Scoring Notes: 
 
Correct answer: 
 
“When Congress threatened to refuse Wyoming’s application to statehood in 1890 if it insisted on maintaining 
women’s suffrage for its citizens, Wyoming’s leaders claimed they would rather give up their statehood request 
than revoke the voting rights of its women residents.” 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“Wyoming: Land of the Free” 
 

 
 
Scoring Guide: 
 

Score Description 
2 
 

Response gives sufficient evidence of the ability to summarize central ideas, 
key events, procedures, or topics and subtopics. The response includes 
specific identifications that make clear reference to the text.  

1 
 

Response gives partial evidence of the ability to summarize central ideas, key 
events, procedures, or topics and subtopics. The response includes one or 
more accurate identifications, but they are vague or otherwise incomplete.  

0 A response gets no credit if it provides no evidence of the ability to summarize 
central ideas, key events, procedures, or topics and subtopics and phrases used 
in context and includes no relevant information from the text. 

Blank No response. 
 
 Scoring Notes:  
 
Responses should reflect an understanding that there were several arguments used by people opposed to 
women’s suffrage, including the ideas that “a woman’s place was in the home”; “only bad and ignorant women 
would vote”; “politics was a dirty business” best left to men; and “suffrage would result in conflict in the home” 
between husbands and wives. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
 

 
 

Scoring Notes: 
 

Rationale A: Incorrect: Student may associate “benefit” with “great,” and an author is related to the context, 
but this definition is not fully supported by the context. 
Rationale B: Correct: “Benefit” and the context of the sentence will allow students to determine that a 
benefactor is someone who gives support or aid. 
Rationale C: Incorrect: Student may associate “benefit” with “friendly,” but the context does not support this. 
Rationale D: Incorrect: This is related to the idea of “giving” in the key and to the context, but not directly 
enough to be correct. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
 

 
 

Scoring Notes: 
 
Rationale A: Incorrect: Although many would agree that the turn of the century began an exciting era, calling it 
an exciting era is opinion. 
Rationale B: Incorrect: It is a fact that S. S. McClure founded the magazine, but it is an opinion to describe him 
as ambitious. 
Rationale C: Correct: This states a fact, free of any expression of opinion. 
Rationale D: Incorrect: Though the writer supports the statement as if it is fact, there are those who could 
disagree. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
 

 
 

Scoring Notes: 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
 

 
 

Scoring Notes: 
 
Rationale A: Incorrect: Although the sentence refers to the muckrakers’ pride in the name that defined their 
work, it does not state the main idea in the passage. 
Rationale B: Correct: This sentence touches upon the muckrakers’ role and effect, which is the main focus of 
the passage. 
Rationale C: Incorrect: This sentence is key to the main idea of the last part of the article, but not the main idea 
of the entire article. 
Rationale D: Incorrect: This sentence sums up the impact of the muckrakers, but it does not clearly state the 
main idea of the passage. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
 

 
 
Scoring Guide: 
 

Score Description 
2 
 

Response gives sufficient evidence of the ability to use supporting evidence to 
justify interpretations of information presented or how it is integrated 
(author’s reasoning; interactions among events, concepts, people, or 
development of ideas). The response includes specific identifications that 
make clear reference to the text.  

1 
 

Response gives partial evidence of the ability to use supporting evidence to 
justify interpretations of information presented or how it is integrated 
(author’s reasoning; interactions among events, concepts, people, or 
development of ideas). The response includes one or more accurate 
identifications, but they are vague or otherwise incomplete.  

0 A response gets no credit if it provides no evidence of the ability to use 
supporting evidence to justify interpretations of information presented or how 
it is integrated (author’s reasoning; interactions among events, concepts, 
people, or development of ideas) and phrases used in context and includes no 
relevant information from the text. 

Blank No response. 
 
Scoring Notes:  
 
Responses should reflect an understanding that the quotation from Upton Sinclair is an example 
of muckraking, which the passage is about. The quotation describes the deplorable working conditions in a 
meat-packing plant. The shocking detail of men falling into vats of lard is most likely used to capture the 
attention of readers. It is also directly related to the discussion of The Jungle, Sinclair’s muckraking novel that 
angered Americans and led to reforms in the food-processing industry. 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
 

 
 
Scoring Guide: 
 

Score Description 
2 
 

Response gives sufficient evidence of the ability to use supporting evidence to 
justify interpretations of information presented or how it is integrated 
(author’s reasoning; interactions among events, concepts, people, or 
development of ideas). The response includes specific identifications that 
make clear reference to the text.  

1 
 

Response gives partial evidence of the ability to use supporting evidence to 
justify interpretations of information presented or how it is integrated 
(author’s reasoning; interactions among events, concepts, people, or 
development of ideas). The response includes one or more accurate 
identifications, but they are vague or otherwise incomplete.  

0 A response gets no credit if it provides no evidence of the ability to use 
supporting evidence to justify interpretations of information presented or how 
it is integrated (author’s reasoning; interactions among events, concepts, 
people, or development of ideas) and phrases used in context and includes no 
relevant information from the text. 

Blank No response. 
 
Scoring Notes:  
 
Responses should reflect an understanding that the muckrakers conducted in-depth investigative reporting, 
sometimes clandestinely. The findings were frequently published in serial articles or even as books. The author 
describes this new brand of investigative journalism as “crusading.” Before this, magazines and newspapers did 
not encourage investigative journalism or provide a forum for its results. The muckrakers had an openly non-
objective purpose.   
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
 

 
 
Scoring Guide: 
 

Score Description 
3 
 

Response is a complete explanation of how the economic and social 
conditions in the United States in the early 20th century created a need for the 
muckrakers and how the muckrakers met that need. Response is supported 
with details from the passage. 

2 
 

Response is a limited explanation of how the economic and social conditions 
in the United States in the early 20th century created a need for the muckrakers 
and/or how the muckrakers met that need. Response is supported with limited 
details (number or quality) from the passage. 

1 
 

Response is a minimal explanation of how the economic and social conditions 
in the United States in the early 20th century created a need for the muckrakers 
and/or how the muckrakers met that need. Response is supported with few or 
no details from the passage. 

0 Response is totally incorrect or irrelevant. 
Blank No response. 

 
Scoring Notes:  
 
Responses should reflect an understanding that the Industrial Revolution and growth of big business created 
prosperity for some and hardship for many ordinary workers. Muckrakers exposed corruption and deplorable 
working conditions, which in many cases led to reforms.  
 
Supporting details may include: 

• Upton Sinclair wrote about working conditions in a meat-processing plant, which led to the Pure Food 
and Drug Act and the creation of the FDA. 

• Steffens exposed government and police corruption that inspired urban reforms. 
• Others exposed stock-market fraud, child-labor abuses, and dangerous conditions in coal mines. 
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Score Point: 3
This is a complete response to the task. It addresses both parts with significant supporting 
details for each. 

Instructional Materials Question 54
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Score Point: 3
While this response would benefit from additional, specific support, it does reflect complete 
understanding of the passage and task. 

Instructional Materials Question 54
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Score Point: 2
In this response, the student focuses primarily on Upton Sinclair’s writing about meat-processing 
plants and factories, without providing any specific detail other than it addressed “bad things.” 
It mentions that it resulted in the Pure Food and Drug Act. The response reflects accurate, but 
limited, understanding of the passage. 

Instructional Materials Question 54
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Score Point: 2
This response focuses primarily on the conditions that created need for reform and includes 
specific detail related to this part of the task. It only briefly addresses how the muckrakers met 
that need. More attention to this part of the task would strengthen this response. 

Instructional Materials Question 54
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Score Point: 1
The response provides minimal information about one result of the writings of the muckrakers. 

Instructional Materials Question 54
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Score Point: 1
The response reflects a broad understanding that the muckrakers were the voice of reform. The 
final sentence lends some specificity, but overall this is a minimal response to the task. 

Instructional Materials Question 54
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
 

 
 

Scoring Notes: 
 
Rationale A: Correct: This clause helps the reader to understand the meaning of “celestial” by establishing a 
contrast to looking upward. 
Rationale B: Incorrect: This phrase indicates the relationship of the man to the rake, but not where he is 
looking. 
Rationale C: Correct: This phrase provides the strongest clue to the meaning of “celestial” as one must look up 
to view the sky. 
Rationale D: Incorrect: This phrase describes the man’s actions but contributes little to understanding the 
meaning of “celestial.” 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
 

 
 

Scoring Notes: 
 
Responses should indicate the following: 
 
“I hail as a benefactor every writer or speaker, every man who, on the platform or in a book, magazine, or 
newspaper, with merciless severity makes such attack, provided always that he in his turn remembers that the 
attack is of use only if it is absolutely truthful.” 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
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Scoring Notes: 
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Nevada Instructional Materials Phase III 
Grade 7 Reading 

“The Muckrakers/An Excerpt from ‘The Man with the Muck-Rake’” 
 

 
 
Scoring Guide: 
 

Score Description 
3 
 

Response is a complete analysis of the information each author uses in order 
to achieve his or her purpose. Response is supported with details from the 
passage. 

2 
 

Response is a limited analysis of the information each author uses in order to 
achieve his or her purpose. Response is supported with limited details (number 
or quality) from the passage. 

1 
 

Response is a minimal analysis of the information each author uses in order to 
achieve his or her purpose. Response is supported with few or no details from 
the passage. 

0 Response is totally incorrect or irrelevant. 
Blank No response. 

 
Scoring Notes:  
 
Responses will vary, but should reflect an understanding that “The Muckrakers” is an informative piece and 
“The Man with the Muck-Rake” was part of a political speech.  
 

• “The Muckrakers” is a modern article that explains the American sociopolitical context for the rise of 
the muckrakers and how their writing inspired reforms in government and industry. The author includes 
many details, including names of significant muckrakers and the reforms they inspired, in order to 
achieve the purpose of informing readers.  

• “The Man with the Muck-Rake” was a speech written by President Theodore Roosevelt as a 
contemporary criticism of the muckrakers. The author assumes readers know who the muckrakers are 
and what they do. Roosevelt compares the muckrakers to a character in The Pilgrim’s Progress who 
only focuses on the muck beneath him and never sees the better world above him. Roosevelt expresses 
his own opinion that the muckrakers’ focus on evil is having a bad effect on society. He is attempting to 
persuade listeners that the muckrakers are no longer of benefit, and indeed do harm through untruthful 
reporting. 
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Score Point: 3
The response addresses both parts of the task and includes specific details as support. In the 
second part, it reflects a nuanced understanding of Roosevelt’s argument. 

Instructional Materials Question 58
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Score Point: 3
The response contrasts the two passages and uses specific details as support. It is a complete 
response. 

Instructional Materials Question 58
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Score Point: 2
The response reflects a complete understanding of the first passage but only a limited 
understanding of the second. The quotation from Roosevelt’s speech actually supports the 
opposite argument from what the student intended. This is a significant misunderstanding. 

Instructional Materials Question 58
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Score Point: 2
This is a limited response to the task. It addresses both passage and reflects an accurate 
understanding of their general arguments. It provides only limited support from each. 

Instructional Materials Question 58
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Score Point: 1
While some information in this response is accurate, it is too vague to be considered anything but 
minimal. It also fails to reflect any of the nuance of Roosevelt's speech. 

Instructional Materials Question 58
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Score Point: 1
This response reflects an accurate but minimal understanding of the passages. 

Instructional Materials Question 58
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