Nevada Comprehensive Curriculum Audit Tool for Districts
Rubric 
	[bookmark: _GoBack]I.  CURRICULUM and INSTRUCTION

	INDICATOR 1.1	The district ensures implementation of a common district-wide curriculum that is aligned with state standards.

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	1.1a
Common District-wide Curriculum
	The district does not have a common district-wide curriculum that is aligned with state standards in all grade levels in core content areas, PK-12.
	The district has a curriculum that is vertically and horizontally aligned with state standards in core content areas, PK-12, but the curriculum is not common among all schools.
	The district has a common district-wide curriculum that is vertically and horizontally aligned with state standards in all content areas, PK-12.
	The district has a common district-wide curriculum that is vertically and horizontally aligned with state standards for college- and career-readiness in all content areas, PK-12, and aligned with standards and/or expectations for postsecondary readiness.

	1.1b
Curriculum Tools
	The district provides instructional staff with curriculum tools, such as curriculum maps, pacing guides, scope and sequence documents, and sample lesson plans, in core content areas in a few grade levels.
	The district provides instructional staff with curriculum tools, such as curriculum maps, pacing guides, scope and sequence documents, and sample lesson plans in core content areas in most grade levels.
	The district provides instructional staff with curriculum tools, such as curriculum maps, pacing guides, scope and sequence documents, and sample lesson plans, in all core content areas and all grade levels.
	The district provides all instructional staff with curriculum tools, such as curriculum maps, pacing guides, scope and sequence documents, and sample lesson plans, in all content areas in all grade levels.





	I.  CURRICULUM and INSTRUCTION

	INDICATOR 1.2	The district ensures that a rigorous curriculum is provided to all students.

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	1.2a
All Students
	The district does not ensure that some of the core curriculum is designed to meet the needs of all students with disabilities and those with diverse linguistic and cultural backgrounds.  
	The district ensures that some of the core curriculum is designed to meet the needs of all students with disabilities and those with diverse linguistic and cultural backgrounds. 
	The district ensures that the core curriculum is designed to meet the needs of all students including students with disabilities and those with diverse linguistic and cultural backgrounds.
	The district ensures that curriculum in all content areas is designed to meet the needs of all students, including students with disabilities, and those with diverse linguistic and cultural backgrounds.

	1.2b 
Grade Level Expectations
	The district does not ensure that some core curricula reflect the cognitive level indicated in the state standards.
	The district ensures that some core curricula reflect the cognitive level indicated in the state standards.
	The district ensures that all core curricula reflect the cognitive level indicated in the state standards.
	The district ensures that curricula in all content areas reflect the cognitive level indicated in the state standards.





	I.  CURRICULUM and INSTRUCTION

	INDICATOR 1.3	The district implements a process for monitoring, evaluating, and revising curriculum.

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	1.3a 
Monitor
	The district rarely or never implements a process to monitor fidelity of implementation of the district curriculum.
	The district at least annually implements a process to monitor fidelity of implementation of the district curriculum, using strategies such as classroom observations and teacher evaluations.
	The district implements a process to monitor fidelity of implementation of the district curriculum at least several times a year, using strategies such as classroom observations and teacher evaluations.
	The district implements a process to monitor fidelity of implementation of the district curriculum at least several times a year, using strategies such as classroom observations and teacher evaluations.  In addition, each school regularly assesses fidelity of implementation of the district curriculum.

	1.3b 
Evaluate
	The district does not implement a process to evaluate the curriculum to ensure its effectiveness in helping all students achieve proficiency.

	The district occasionally implements a process to evaluate the curriculum to ensure its effectiveness in helping all students achieve proficiency.

	The district implements a process to regularly evaluate the curriculum to ensure its effectiveness in helping all students achieve proficiency.
	The district implements a process to regularly evaluate the curriculum to ensure its effectiveness in helping all students achieve proficiency and conducts additional studies to determine its effectiveness in narrowing the achievement gap.

	1.3c 
Revise
	The district seldom or never implements a process to use results of evaluation to revise and update the curriculum, as needed.
	The district sometimes implements a process to use results of evaluation to revise and update the curriculum, as needed.
	The district implements a process to use the results of evaluation to revise and update the curriculum, as needed.

	The district implements a process to use the results of evaluation to revise and update the curriculum as needed, and rapidly conducts a follow up study to determine if changes were implemented and effective.








	I.  CURRICULUM and INSTRUCTION

	INDICATOR 1.4	The district communicates clearly defined elements of effective instruction and monitors to ensure implementation.

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	1.4a 
Time Allocation
	The district does not have a policy stating clear expectations for allocation and protection of instructional time.
	The district establishes a policy stating clear expectations for allocation and protection of instructional time in core content areas.
	The district establishes a policy stating clear expectations for allocation and protection of instructional time in all core content areas, PK-12, and monitors to ensure policy implementation.
	The district establishes a policy stating clear expectations for allocation and protection of instructional time in all core content areas, PK-12, and monitors to ensure policy implementation. In addition, district staff regularly collaborates with school staff to evaluate the effectiveness of the policy and suggest changes to the board. 

	1.4b 
Instructional Strategies
	The district seldom monitors to ensure that instructional staff use proven effective instructional strategies, such as differentiated instruction, to meet the learning needs of individual students and student groups.
	The district occasionally monitors to ensure that instructional staff use proven effective instructional strategies, such as differentiated instruction, to meet the learning needs of individual students and student groups.
	The district provides consistent monitoring to ensure that instructional staff use proven effective instructional strategies, such as differentiated instruction, to meet the learning needs of individual students and student groups.
	The district provides consistent monitoring to ensure that instructional staff use proven effective instructional strategies, such as differentiated instruction, to meet the learning needs of individual students and student groups.  In addition, the district tracks which strategies work best with which types of students and provides that information back to the schools.

	1.4c 
Student Needs
	The district seldom or never monitors to ensure that instructional staff plans and delivers instruction based on an analysis of student needs and data.
	The district occasionally monitors to ensure that instructional staff plans and delivers instruction based on an analysis of student needs and data.
	The district provides consistent monitoring to ensure that instructional staff plans and delivers instruction based on an analysis of student needs and data.
	The district provides consistent monitoring to ensure that instructional staff plans and delivers instruction based on an analysis of student needs and data. In addition, the district provides tools to help teachers analyze needs assessment data and to design instruction to meet those needs.

	1.4d   
Student Work 
	The district does not have a shared vision of quality student work that reflects student mastery of a particular standard.
	The district has a shared vision of quality student work in a few content areas within a few grades, but does not have a districtwide vision of quality. 
	The district has a districtwide shared vision of quality student work in core content areas developed with input from instructional staff at the district’s schools. 
	The district has a districtwide shared vision of quality student work in all content areas developed with input from instructional staff at the district’s schools.




	I.  CURRICULUM and INSTRUCTION

	INDICATOR 1.5	The district implements a comprehensive system of supports for effective instruction for all students.

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	1.5a
Interventions/ Enrichment
	The district implements an intervention system in a few schools, content areas, or grade levels to ensure that students receive the assistance they need to reach proficient or advanced performance levels.
	The district implements an intervention system in some schools, content areas, or grade levels to ensure that students receive the assistance they need to reach proficient or advanced performance levels.
	The district consistently implements an intervention and enrichment system to ensure that all students receive the assistance they need to reach proficient or advanced performance levels.
	The district consistently implements an intervention and enrichment system to ensure that all students receive the assistance they need to reach proficient or advanced performance levels.  In addition, interventions are designed with student and parent input and planned to meet individual student goals.

	1.5b
Professional Development
	The district seldom provides differentiated professional development to help instructional staff acquire the knowledge and skills needed to provide effective instruction to all students.
	The district occasionally provides differentiated professional development to help instructional staff acquire the knowledge and skills needed to provide effective instruction to all students.
	The district routinely provides differentiated professional development to help all instructional staff acquire the knowledge and skills needed to provide effective instruction to all students.
	The district routinely provides differentiated professional development to help all instructional staff acquire the knowledge and skills needed to provide effective instruction to all students.  In addition, any teacher who is not effectively delivering instruction receives additional individualized coaching/mentoring.

	1.5c
Classroom Resources
	The district does not provide adequate levels of evidence-based and relevant classroom resources for students, including textbooks, learning technologies, manipulatives, and supplies.
	The district provides some evidence-based and relevant classroom resources for students, including textbooks, learning technologies, manipulatives, and supplies, so that instructional staff can meet the needs of most students.
	The district provides adequate levels of evidence-based and relevant classroom resources for students, including textbooks, learning technologies, supplemental materials, manipulatives, and supplies, so that all instructional staff can meet the needs of all students.
	The district provides generous levels of evidence-based and relevant classroom resources for students, including textbooks, learning technologies, supplemental materials, manipulatives, and supplies, so that all instructional staff can meet the needs of all students.  In addition, the district ensures that adequate onsite support is available for learning technologies.

	1.5d
Collaboration
	The district does not require that instructional staff have common planning times to analyze and discuss student data with others in their grade level or department.
	The district requires that core content instructional staff have common planning times with others in their grade level or department, and ensures that time is used to discuss and improve instruction based on shared on data analysis.
	The district requires that all instructional staff across grade levels and content areas have common planning times with others in their grade level or department and ensures that time is used to discuss and improve instruction based on shared data analysis.
	The district requires that all instructional staff across grade levels and content areas have common planning times with others in their grade level or department as well as with others in adjacent grade levels, and ensures that time is used to discuss and improve instruction based on shared on data analysis.






	II.  ASSESSMENT and ACCOUNTABILITY

	INDICATOR 2.1 	The district implements an assessment system with multiple types of aligned measures.

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	2.1a
Assessment Types
	The district implements a district wide assessment system that includes formative, and summative measures but no additional assessment tools.

	The district implements a districtwide assessment system with formative and summative measures, and either benchmark or progress monitoring tools for most grades.
	The district implements a districtwide assessment system in core content areas with formative, interim/benchmark, and summative measures and progress monitoring tools in all grades.
	The district implements a districtwide assessment system in all content areas with formative, interim/benchmark, and summative measures and progress monitoring tools for all grades.

	2.1b
Alignment to Standards
	A few or no district assessments are aligned with state content standards.
	Some district assessments are aligned with state content standards.
	Most district assessments are aligned with state content standards.
	All district assessments are aligned with state content standards.





	II.  ASSESSMENT and ACCOUNTABILITY

	INDICATOR 2.2	The district provides an effective data infrastructure.  

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	2.2a
Input
	The district does not provide administrators and teachers with easy ways to input data into a district-level data system.
	The district provides some administrators and teachers with easy ways to input data into a district-level data system.
	The district provides most administrators and teachers with an easy way to input data into a district-level data system.
	The district provides all administrators, and teachers with an easy way to input data into a district-level data system.

	2.2b
Access
	The district does not provide administrators, teachers, and parents with easy access to a data system to obtain information on student performance.
	The district provides some administrators, teachers, and parents with easy access to a data system to obtain information on student performance. 
	The district provides most administrators, teachers, and parents with easy access to a data system to obtain information on student performance. 
	The district provides all administrators, teachers, and parents with easy access to a data system to obtain information on student performance. 


	2.2c
Rapid and Accurate
	The district does not provide rapid turnaround of accurate data reports.
	The district occasionally provides rapid turnaround of accurate data reports, but is not consistent.
	The district consistently provides rapid turnaround of accurate data reports.
	The district consistently provides rapid turnaround of accurate data reports and opportunities for further data queries as needed to clarify or interpret findings.

	2.2d
Communication of Results
	The district does not communicate ongoing assessment results for the district, schools, and subpopulations.

	The district occasionally but inconsistently communicates ongoing assessment results for the district, schools, and subpopulations.

	The district routinely communicates ongoing assessment results for the district, schools, and subpopulations in a manner that is easily understood by all stakeholders.

	The district routinely and clearly communicates ongoing assessment results for the district, schools, and subpopulations in a manner that is easily understood by all stakeholders. In addition, reports are customized to the needs of users (administrators, teachers, and parents) according to their role in supporting student achievement.






	II.  ASSESSMENT and ACCOUNTABILITY

	INDICATOR 2.3	The district analyzes data and uses results to make instructional program decisions.

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	2.3a
Instructional Program Evaluation
	The district does not evaluate the effectiveness of instructional programs. 

	The district evaluates the effectiveness of some instructional programs and uses the results to retain and improve programs.

	The district routinely evaluates the effectiveness of all instructional programs and uses the results to retain and improve programs.

	The district routinely evaluates the effectiveness of all instructional programs and uses the results to retain and improve programs.  In addition, the district scales up those programs that are most effective.

	2.3b
Professional Development
	The district does not evaluate the impact or effectiveness of professional development on teacher practices and student achievement through data analysis and classroom observation.
	The district evaluates the impact and effectiveness of some professional development on teacher practices and student achievement through data analysis and classroom observation. 
	The district routinely evaluates the impact and effectiveness of all professional development on teacher practices and student achievement through data analysis and classroom observation.
	The district routinely evaluates the impact and effectiveness of all professional development on teacher practices and student achievement through data analysis and classroom observation.  In addition, professional development plans are regularly evaluated and results are used for improvement.

	2.3c
Performance Plans
	The district does not assist schools in using the results of formative, benchmark, and summative data to develop effective performance plans.

	The district assists some schools in using the results of formative, benchmark, and summative data to develop effective performance plans.

	The district assists all schools in using the results of formative, benchmark, and summative data to develop effective performance plans.

	The district assists all schools in using the results of formative, benchmark, and summative data to develop effective performance plans.  In addition, the results are examined for trends over time and used strategically for district decision making.




	II.  ASSESSMENT and ACCOUNTABILITY

	INDICATOR 2.4 	The district holds administrators, teachers, and staff accountable for ensuring increased student achievement.

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	2.4a 
System of Accountability

	The system of personnel evaluation does not hold staff accountable for their roles and responsibilities in helping students achieve. 

	The system of personnel evaluation holds most staff accountable for their roles and responsibilities in helping students achieve. 
	The system of personnel evaluation holds all staff accountable for their roles and responsibilities in helping students achieve. 
	The system of personnel evaluation holds all staff accountable for their roles and responsibilities in helping students achieve.  In addition, staff promote shared responsibility so that achievement goals will be reached.

	2.4b
District Assistance/ Intervention
	The district provides technical assistance to a few schools and only rarely takes responsibility for prompt intervention to help improve student performance.

	The district provides technical assistance to most schools and inconsistently takes responsibility for prompt intervention to help improve student performance.

	The district provides technical assistance to all schools and takes responsibility for prompt intervention to help improve student performance.

	The district provides technical assistance to all schools and takes responsibility for prompt intervention to help improve student performance.  In addition, the district is proactive in anticipating school needs and provides support before schools are identified for improvement.





	III.  LEADERSHIP

	INDICATOR 3.1	District leaders have shared beliefs, vision, and mission that focus on high expectations of success for all students.

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	3.1a
High Expectations
	District leaders do not articulate high expectations for success by all students in their beliefs, vision, and mission.

	District leaders articulate high expectations for student success in their beliefs, vision, and mission, but do not uniformly hold high expectations for all student subpopulations.

	District leaders articulate high expectations for student success in their beliefs, vision, and mission, regardless of students’ backgrounds, economic status, primary language and/or disability. 

	District leaders articulate high expectations for student success in their beliefs, vision, and mission, regardless of students’ backgrounds, economic status, primary language and/or disability. In addition, district leaders monitor to ensure that high expectations are promoted in all classrooms.

	3.1b
Communication
	District leaders never or rarely communicate shared beliefs, vision, and mission to staff, students, parents, and community.  
	District leaders communicate a shared beliefs, vision, and mission to all staff, students, parents, and community, but typically only use one means of communication, such as written communications on the website.
	District leaders actively communicate the shared beliefs, vision, and mission in multiple and varied ways to all staff, students, parents, and community.  
	District leaders actively communicate the shared beliefs, vision, and mission in multiple and varied ways to all staff, students, parents, and community.  In addition, district leaders use the philosophy, vision, and mission consistently to guide decision-making.

	3.1c
Implementation
	District leaders do not ensure that programs and activities are implemented with high expectations for student achievement.
	District leaders occasionally ensure that programs and activities are implemented with high expectations for student achievement.
	District leaders consistently ensure that programs and activities are implemented with high expectations for student achievement.

	District leaders consistently ensure programs and activities are implemented with high expectations for student achievement. In addition, leaders monitor for high expectations and provide constructive feedback that is immediately implemented.

	3.1d
Revision
	District beliefs, mission and vision are reviewed and have not been revised within the last five years. 
	District beliefs, mission and vision are reviewed at least once every few years and revised as necessary with input from some stakeholder groups.
	District beliefs, mission and vision are reviewed at least annually and revised as necessary with input from multiple internal and external stakeholder groups. 

	District beliefs, mission and vision are reviewed annually and revised as necessary with input from multiple internal and external stakeholder groups.  In addition, the mission and vision statements are widely viewed as compelling and actionable.








	III.  LEADERSHIP

	INDICATOR 3.2	District leaders implement and promote a strategic planning process in the development and implementation of district and school performance plans. 	

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	3.2a
Data-driven
	 District leaders base the district plan on analyses of student achievement measures, but do not take into consideration teacher performance measures, population forecasting, budget, and other data sources.
	District leaders base the district plan on analyses of student achievement measures and at least one other data source, but do not systematically consider teacher performance measures, population forecasting, budget, and other data sources.
	District leaders base the district plan on analyses of student achievement measures, teacher performance measures, population forecasting, budget, and other data sources.

	District leaders base the district plan on analyses of student achievement measures, teacher performance measures, population forecasting, budget, and other data sources.  In addition, district leaders collect information on school climate, and/or stakeholder satisfaction, as part of the process.

	3.2b
Stakeholder
Collaboration
	District leaders do not develop the district plan in collaboration with internal and external stakeholder groups.



	District leaders develop the district plan in collaboration with internal and external stakeholder groups but do not provide multiple opportunities for feedback.
	District leaders develop the district plan in collaboration with internal and external stakeholder groups and provide multiple opportunities for feedback.
	District leaders develop the district plan in collaboration with internal and external stakeholder groups and provide multiple opportunities for feedback.  In addition, the district hosts town forums or other events to engage the public and receive input or feedback.

	3.2c
Linked to School
Improvement Plans
& Processes
	District leaders do not ensure alignment of the needs and goals of the school performance plans with the district plan.
	District leaders ensure alignment of the needs and goals of some school performance plans with the district plan.
	District leaders ensure alignment of the needs and goals of the school performance plans with the district plan.
	District leaders ensure alignment of the needs and goals of the school performance plans with the district plan and develop systemic solutions for cross cutting needs.

	3.2d
Goal Setting
	District leaders develop a plan that sets short and long term goals, but the goals are not expressed in measurable terms.
	District leaders develop a plan that sets short and long term goals, but the goals may not be measurable or ambitious.
	District leaders develop a plan that sets focused short and long term data-based goals, expressed in measurable terms.

	District leaders develop a plan that sets focused short and long term data-based goals, expressed in measurable terms.  In addition, district leaders take a long view in the plan, while remaining flexible enough to modify, innovate, and respond to urgent needs.  








	III.  LEADERSHIP

	INDICATOR 3.3	District leaders and the local governing board promote and demonstrate a collaborative approach to determining policies and practices to support student achievement.  

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	3.3a
Collaboration
	District leaders and the local governing board never or rarely use a collaborative approach for decision-making and do not seek input from multiple stakeholder groups. 
	District leaders and the local governing board occasionally but inconsistently use a collaborative approach for decision-making with input from multiple stakeholder groups. 
	District leaders and the local governing board consistently use a collaborative approach for decision-making with input from multiple stakeholder groups. 
	District leaders and the local governing board consistently use a collaborative approach for decision-making with input from multiple stakeholder groups.  In addition, the district leaders and local governing board routinely seek feedback once decisions are implemented to ensure their effectiveness.  

	3.3b
Policies &
Practices to Support Student Achievement
	District leaders and the local governing board never or rarely take student learning and/or achievement of district goals into consideration when developing operating policies and practices.
	District leaders and the local governing board occasionally align and implement operating policies and practices to support student learning and achievement of district goals.

	District leaders and the local governing board consistently and transparently align and implement operating policies and practices to support student learning and the achievement of district goals.
	District leaders and the local governing board consistently and transparently align and implement operating policies and practices to support student learning and achievement of district goals.  In addition, district leaders and the local governing board evaluate policies and practices to determine their effectiveness in reaching district goals and change practices in response to evaluation results.

	3.3c
Relationships
	District leaders and the local governing board may have some positive working relationships with each other and with multiple stakeholder groups, but most relationships are consistently contentious.
	District leaders and the local governing board have mostly positive working relationships with each other and with multiple stakeholder groups.
	District leaders and the local governing board demonstrate consistently positive working relationships with each other and with multiple stakeholder groups.
	District leaders and the local governing board demonstrate consistently positive working relationships with each other and with multiple stakeholder groups.  In addition, the district leaders and the local governing board are proactive at anticipating challenges and establishing criteria for decision-making before tackling complicated issues.  

	3.3d
Roles
	The local governing board may establish general policy direction that is carried out by district leadership, but often gets entangled in day-to-day operations.  
	The local governing board establishes general policy direction that is carried out by district leadership, but sometimes gets involved in day-to-day operations.  
	The local governing board establishes general policy direction that is carried out by district leadership, and rarely gets involved in day-to-day operations.
	The local governing board establishes general policy direction that is carried out by district leadership, and rarely gets involved in day-to-day operations.  In addition, the local governing board is supportive of operating decisions made by district staff.

	3.3e
Professional
Development
	District leaders and the local governing board never or rarely engage in professional learning opportunities. 

	District leaders and the local governing board occasionally engage in professional learning opportunities. 

	District leaders and the local governing board regularly engage in professional learning opportunities driven by student achievement data.

	District leaders and the local governing board regularly engage in professional learning opportunities driven by student achievement data. In addition, the local governing board is regularly engaged in professional development to understand and facilitate responsible decision-making targeted to increasing student achievement.



	III.  LEADERSHIP

	INDICATOR 3.4	District leaders implement a transparent budget process that results in effective allocation of resources to support student achievement.

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	3.4a
Transparent
	District leaders do not implement a budget process that includes district staff, nor do they actively seek other sources of input. 
	District leaders implement a budget process that is participatory and documented, but do not allow review and the process is not perceived to be transparent.
	District leaders implement a budget process that is participatory, documented, open to review and input, and perceived to be transparent.

	District leaders implement a budget process that is participatory, documented, open to review and input, and perceived to be transparent.  In addition, the budget process is evaluated for its effectiveness to support student achievement and improved as needed.


	3.4b
Efficient/Cost Effective
	District leaders rarely assess the effectiveness and efficiency of the district's financial and capital assets and make adjustments as needed to be cost effective.
	District leaders occasionally assess the effectiveness and efficiency of the district's financial and capital assets and make adjustments as needed to be cost effective.
	District leaders regularly assess the effectiveness and efficiency of the district's financial resources and make adjustments as needed to be cost effective and support student achievement.
	District leaders regularly assess the effectiveness and efficiency of the district's financial and capital assets and make adjustments as needed to be cost effective and support student achievement.  In addition, the district is proactive in seeking input from the community.

	3.4c
Maintenance of Effective Approaches
	District leaders never or rarely ensure that resources are allocated in a way that maintains effective programs, initiatives or activities over time.
	District leaders occasionally ensure that resources are allocated in a way that maintains effective programs, initiatives or activities over time, but their record is inconsistent.
	District leaders consistently ensure that resources are allocated in a way that maintains effective programs, initiatives or activities over time.
	District leaders consistently ensure that resources are allocated in a way that maintains effective programs, initiatives or activities over time.  In addition, district leaders allocate resources so that effective programs, initiatives, or activities can be replicated and scaled up in the district over time.

	3.4d
Acquisition of Additional Resources
	District leaders never or rarely support the search for and acquisition of state and federal grants, competitive grants, and other revenues to support increased student achievement.
	District leaders occasionally support the search for and acquisition of state and federal grants, competitive grants, and other revenues to support increased student achievement.
	District leaders routinely support the search for and acquisition of state and federal grants, competitive grants, and other revenues to support increased student achievement.
	District leaders routinely support the search for and acquisition of state and federal grants, competitive grants, and other revenues to support increased student achievement.  In addition, program planning and allocation of resources is maximized by the coordination of state and federal revenue streams. 




	III.  LEADERSHIP

	INDICATOR 3.5	District leaders effectively recruit, assign, support, evaluate, and retain personnel.	

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	3.5a
Recruit
	District leaders do not have an effective recruitment process to attract highly qualified and effective staff that results in an inadequate number of eligible candidates.
	District leaders implement a limited recruitment process to attract highly qualified and effective staff that results in a barely sufficient pool of eligible candidates.
	District leaders implement an effective recruitment process to attract highly qualified and effective staff that results in a adequate pool of eligible candidates.

	District leaders implement an effective recruitment process to attract highly qualified and effective staff that results in an adequate pool of eligible candidates.  In addition, district leaders attract a large number of culturally diverse candidates from backgrounds similar to those of the students being served.

	3.5b 
Assignment
	District leaders occasionally assign staff based upon their qualifications and district/school needs, but often resort to filling slots with individuals who are available, even if the match is not good. 
	District leaders assign most staff to positions based upon their qualifications and district/school needs, but occasionally resort to filling slots with individuals who are available, even if the match is not good. 
	District leaders assign all staff to positions based upon their qualifications and place highly effective principals and teachers in the schools with the greatest needs.  
	District leaders assign all staff based upon their qualifications and district/school needs.  In addition, district leaders place highly effective principals and teachers in schools with the greatest needs and offer incentives and support to those teachers and principals.

	3.5c
Support for Teachers & Principals
	District leaders inconsistently implement a support process for principals and teachers. 

	District leaders implement a standardized support process and provide occasional personalized supports for principals and teachers. 

	District leaders implement a systematic, differentiated process that provides in-depth orientation and ongoing personalized supports such as coaching for principals and teachers. 
	District leaders implement a systematic, differentiated process that provides in-depth orientation and ongoing personalized supports such as coaching for principals and teachers. In addition, the support process occurs in collaborative learning environments. 

	3.5d
Staff Evaluation 

	District leaders do not regularly evaluate staff.
	District leaders inconsistently evaluate staff.
	District leaders routinely implement a fair and equitable process for evaluating staff and the district evaluation system meets statewide criteria for educator appraisal.
	District leaders routinely implement a fair and equitable process for evaluating staff and the district evaluation system meets statewide criteria for educator appraisal.  In addition, the district uses multiple methods for evaluating staff.

	3.5e
Retention 
	District leaders do not make any special efforts to retain highly-qualified and effective staff, especially in the most challenging schools or in hard to fill positions.  
	District leaders make some efforts to retain highly-qualified and effective staff, especially in the most challenging schools and in hard to fill positions, but have a mixed track record of success.

	District leaders use a variety of methods, including incentives, and are successful in retaining highly-qualified and effective staff, especially in the most challenging schools and in hard to fill positions.
	District leaders use a variety of methods, including incentives, to retain highly-qualified and effective staff, especially in the most challenging schools and in hard to fill positions and have a consistently strong record of success.  In addition, district leaders cultivate a relationship with highly effective preparation programs to establish a hiring pipeline.  



	III.  LEADERSHIP

	INDICATOR 3.6	District leaders establish and support a district-wide culture and climate that is conducive to student achievement. 	

	
Element
	1
Area of Need
	2
Area of Concern
	3
Meets Expectation
	4
Exemplary

	3.6a
Safe & Orderly
Environment
	District leaders make minimal efforts to support a safe and orderly environment conducive to student achievement.
	District leaders inconsistently support a safe and orderly environment conducive to student achievement.

	District leaders consistently support a safe and orderly environment conducive to student achievement.


	District leaders consistently support a safe and orderly environment conducive to student achievement.  In addition, the district offers professional development on topics related to maintaining safe and orderly environments to all educators.

	3.6b
Positive Social/ Emotional Skills
	District leaders never or rarely implement proven effective policies and procedures that promote positive social and emotional skills and behaviors to create an environment conducive to student achievement.
	District leaders occasionally implement proven effective policies and procedures that promote positive social and emotional skills and behaviors to create an environment conducive to student achievement.

	District leaders routinely implement proven effective policies and procedures that promote positive social and emotional skills and behaviors to create an environment conducive to student achievement.

	District leaders routinely implement proven effective policies and procedures that promote positive social and emotional skills and behaviors to create an environment conducive to student achievement.  In addition, the district evaluates its social-emotional initiatives for effectiveness and engages in continuous improvement.

	3.6c
Recognition

	District leaders rarely or never celebrate student and staff achievements.

	District leaders occasionally celebrate student and staff achievements.

	District leaders routinely celebrate student and staff achievements.

	District leaders routinely celebrate student and staff achievements.  In addition, district leaders routinely recognize special efforts made by partners to support student and staff achievements.  

	3.6d
Culturally Responsive
	District leaders support a culturally responsive environment and implementation of culturally responsive instruction at no or a few schools.
	District leaders support a culturally responsive environment and implementation of culturally responsive instruction at some schools. 
	District leaders consistently support a culturally responsive environment and implementation of culturally responsive instruction at all schools.
	District leaders consistently support a culturally responsive environment and implementation of culturally responsive instruction at all schools.  In addition, the district routinely offers professional development to all educators to help them become culturally competent.
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