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I. Summary 
 

a. Program Name and Overall Goals/Objectives of Program  
The Public Education’s Teacher Leader Academy  

• Cultivate and amplify good-to-great teacher leadership capacity in Nevada 
• Enable teacher leaders to analyze and solve problems by building relationships within and across 

the system in order to be effective change agents 
• Aid retention of highly effective educators while expanding effective models of school 

improvement 
• Support a strong Academy alumni network whereby participants remain connected horizontally 

to a larger professional community of like-minded teacher leaders and vertically to other school-
based and district-based leaders 

• Connect Teacher Leader Academy alumni to national education reform experts, ideas and 
resources 

b. Abstract and Results Overview  
 
The Teacher Leader Academy is modeled after The Public Education Foundation’s Executive Leadership 
Academy model. However, the Teacher Leader Academy has a distinct focus—to create a network of 
teachers who can rethink the teaching profession in a way that creates transformational change. The 
Teacher Leader Academy network represents excellence within and beyond the classroom. Participants 
develop a holistic skill set including strategic problem-solving, advocacy, and understanding of education 
policy, utilization of technology and data, and collaboration with community stakeholders. 
 
In 2016-17, 63 teachers in Cohort 2 completed the Teacher Leader Academy experience. All participants 
participated in the following components: 
 

• Nine monthly course modules which included two days (8 hours) of face-to-face dialogue and 
instruction led by an expert faculty member 

• Nine community leader sessions (1 hour/session) in which Academy participants met with 
community leaders ranging from state senators to local advocacy/policy experts 

• Monthly sessions in which participants identified and developed site-based problems of practice, 
resulting in the completion of a group Capstone Project (16 projects total for Cohort 2). Projects 
will be shared publicly and posted on The Public Education Foundation website.  

• Monthly mentor sessions in which participants met with Academy Alumni from Cohort 1 for 
guidance and project management support as needed 
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Results: 

• 89% of participants reported an increase in their knowledge capital as a result of their 
participation in the Teacher Leader Academy 

• 70% of participants reported an immediate change in practice as a result of their participation in 
the Teacher Leader Academy 

Knowledge capital includes personal assets such as skills and knowledge, social capital in terms of 
relationships and connections, as well as tangible capital in the form of resources and intangible 
assets such as reputation of a network or status of the profession. 

Changes in practice come from leveraging knowledge capital and applying it to a specific situation. 
Adapting and applying knowledge capital in different contexts can lead to changes or innovations in 
actions, practice, tools, approaches, or organizational systems. 

Growing cohorts of invested teacher leaders across Clark County and Nevada is crucial to improving the 
trajectory of student achievement. The Public Education Foundation’s Teacher Leader Academy now has 
97 teacher leader graduates to strengthen the collective impact of the profession.  

• Of the 34 teachers who completed Cohort 1, 32 (94%) continue to teach in Clark County 
schools, and one has moved into administration in Clark County.  

• Of the 63 teacher leader graduates in Cohort 2, 62 (98%) are continuing to teach in Clark County 
for the 2017-18 school year, while one has moved out of state (with the intent to remain in 
education.)  

In 2016-17, 7 teacher leader alumni from Cohort 1 founded the Teacher Leader Academy Alumni Board 
and have completed the following: 

• Established a purpose that promotes quality instruction and leadership, significant research, and 
professional service by providing Teacher Leadership Academy alumni members with 
opportunities to stay involved and connected through a diverse slate of activities, events and 
resources to improve educational systems in the State of Nevada 

• Maintained a calendar of TLA Board meetings beginning in January, 2017 
• Met with Dr. Mike Barton, CCSD’s Chief Academic Officer, to discuss Teacher Leader Academy 

participant engagement and capstone project implementation in April 2017  

According to Cohort 2 participant Daniel Liles, General Resource Teacher at CCSD’s Robison Middle 
School: 

“The Teacher Leader Academy has reignited my passion for teaching. Before being selected, I 
had begun planning to move beyond the classroom and seek out avenues into school 
administration. However, after being immersed in the work at the Academy alongside an 
incredible cohort of teachers, I find myself thinking about the direct impact I can make with 
my students each day I’m in my classroom.” 
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c. Next Steps  
The Public Education Foundation has secured funding for FY 18 and FY 19 to grow 
Cohort 3 and Cohort 4 (up to 160 teachers) through 2019. With the secured funding, the Teacher Leader 
Academy will focus on the following areas: 
 

• Continue to evaluate impact of course content and adjust instructors/course focus accordingly 
• Produce, publish and share capstone projects with school and system leaders 
• Facilitate monthly Teacher Leader Academy Alumni with Executive Leadership Academy 

Alumni professional development opportunities to support collaboration between teacher leaders 
and administrators 

• Highlight and publicize work of Teacher Leader Academy Alumni in their schools at the local 
and national level 

• Collect cohort retention and impact data and share with stakeholders 
• Partner with Opportunity 180 to provide experiential visits to schools outside of Clark County 

and the state 
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Teacher Leader Academy Cohort 2A   Teacher 
Leader Academy Cohort 2B 

 

II. Grant Funded Activities 

a. Name of Activity and Overview  
Growing cohorts of invested teacher leaders across Clark County and Nevada is crucial to 

improving the trajectory of student achievement. The Public Education Foundation’s Teacher Leader 

Academy builds each cohort of participants from a pool of highly effective teachers nominated for the 

Academy by his/her school leader. School leaders provide a completed Leadership Behavior Grid, rating 

nominees in 10 areas of skills/qualities including Results Orientation, Influence and Collaboration, 

Change Leadership and Respect for Others. Nominees also complete an application, and their responses 
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to selected questions are scored with a rubric. The Academy is committed to including teachers with 

diverse backgrounds and areas of teaching expertise/experience. 

The Academy brings to Nevada a roster of faculty that includes renowned scholars and leading 

practitioners from across the country. Participants are able to practice teacher leader skills and 

competencies focused around leadership, engagement, influence/advocacy and problem-solving as they 

work closely with Academy faculty and interact with their peers. Each of the nine monthly course 

sessions, facilitated by different national guest instructors, runs 10 hours. 

The Teacher Leader Academy also incorporates local or state leaders in each course session. 

These leaders come from the corporate, business or public policy sectors. This component of the program 

exposes teacher leaders to Nevadans making a difference in the community who share a passion for 

education. It gives participants an opportunity to grow their network and engage with stakeholders 

beyond their schools and school community.  

The program culminates with a capstone project where participants work collaboratively to 

identify and design solutions to a challenge faced in their educational contexts.  

b. Participant Information   
• 63 CCSD K-12 teacher leaders (representing 43 different schools) participated in the Teacher 

Leader Academy in 2016-17 
• 81% of participants taught in Title I schools 
• 25 participants worked in elementary schools, 13 in middle schools and 20 in high schools 
• 5 teacher leaders worked in positions in Special Education, Title I and ELL central offices 
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c. Area(s) of Effectiveness Measured 
When exploring areas of effectiveness to assess it is first important to identify the levers that directly 
impact those elements. The most important aspect of improving student achievement is the teacher in the 
classroom. To improve student achievement, it is important that a school consist of persistent, high 
quality teachers. 

The urgency and importance of the Teacher Leader Academy is driven by both the teacher shortage crisis 
experienced by the Clark County School District and the extremely high teacher turnover rates that exist 
in Nevada. 
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Figure 1. 

 

One of the stated goals of the Teacher Leader Academy is to “aid retention of highly effective educators 
while expanding effective models of school improvement”. Figure 1 charts the most recent national data 
available regarding teacher turnover rates, and illustrates the dire situation in Nevada where teacher 
turnover rates at schools run on average at 20%. 

There are far reaching implications to not only teacher turnover rates but also to the teacher shortage 
crisis. At the time of this writing, in October 2017, there are almost 500 licensed staff vacancies in the 
Clark County School District.  

As illustrated in figure 4, all students are not equally impacted be the teacher shortage.  Students who 
attend schools with high FRL (Free or Reduced price Lunch eligible) or ELL (English Language Learner) 
rates are twice as likely to have a long term sub than those students who attend schools with low FRL 
rates. 
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Figure 2 

. 

High numbers of long term subs in a school are strongly associated with negative student outcomes. An 
analysis of data from the Nevada Report Card website revealed that students who attend schools with ten 
or more long term subs perform a full year behind students who attend a school with zero long term subs. 
This holds true for achievement in both Math and Reading. 

The charts in figures 3 and 4 illustrate these findings. In the charts each dot represents the average SBAC 
performance (represented by the y-axis) for elementary schools for a given grade level (distinguished by 
color) and a given number of long term subs in the school (represented by the x-axis). The farther you 
move to the right on the chart the higher the number of long term subs in the building. The lower you 
move on the chart the lower the performance on the SBAC exam. 

In both mathematics and reading the association between the number of long term subs in the building 
and the performance on the SBAC was statistically significant. 
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Figure 3.  

Figure 4.  
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The measures of this report aim to show that the Teacher Leader Academy: 

• Retains high quality teachers. 
• Supports teachers in schools of the greatest need. 
• Is associated with improved student achievement. 
• Is associated with improved school culture. 

The results overview section of this report (p.4) has already established that teachers who complete the 
Teacher Leader Academy have a retention rate well over 90%. The following section will review the 
remaining measures. 

d. Effectiveness Measure for Each Area, Including Rationale for Chosen 
Measure 
It is the intent of the Teacher Leader Academy to cultivate and amplify good-to-great teacher leadership 
capacity in Nevada. Figure 2 of the preceding section illustrates that there is no greater need for this than 
in high poverty, high ELL schools.  

The chart in figure 5 demonstrates that the Teacher Leader Academy serves teachers in elementary 
schools that have significantly higher FRL and ELL rates than the district average.  The elementary level 
is reviewed here because it is at the elementary level where long term sub data was available to 
demonstrate the significant association between long term subs and reduced student achievement. 

Figure 5. 
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It has been demonstrated that the focus of the Teacher Leader Academy is directed at those schools most 
in need.  Additionally, it has been established that schools with high FRL and ELL rates score 
significantly lower than those with lower FRL and ELL rates.  

We now examine the outcomes of those schools who employ teachers who participated in the Teacher 
Leader Academy. The measure of achievement best suited for this analysis is the student growth 
percentile. At the time of this writing the Clark County School District has not provided student level 
growth percentiles to the schools making classroom level results unavailable. As a result, this analysis 
will examine results at the school level. 

A student growth percentile measures how a student performed on the SBAC exam compared to their 
academic peers. An academic peer is a student with the same scoring history on the state exam. A 
student’s growth percentile tells us compared to students with the same historical score what percent 
he/she performed better than. In other words, a student with a growth percentile of 60 performed better 
than 60% of students with the same scoring history.   

The student growth percentile considers where students started and when aggregated at the school level 
helps differentiate where students are growing the fastest. This measure was chosen because by 
considering where a student starts the measure provides a better “apples to apples” comparison across 
schools.   

As shown in figure 6, 61% of TLA participating schools have a reading median growth percentile above 
the state median of 50. No TLA participating school had “low growth” which the state defines as a 
median growth percentile below 35. 

This data tells us that on average, students at schools with teachers who participated in the Teacher 
Leader Academy grew more than their academic peers across the state.   

Figure 6
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Similarly, figure 7 shows that 69% of TLA participant schools had a math median growth percentile 
above the state median of 50. Unlike reading, the math score analysis has been limited to elementary 
schools. The reason for this limitation is due to the fact that the End of Course (EOC) exam was 
administered at the middle school level in math in varying degrees. The unequal participation in EOC 
exams across schools makes the middle school measure less reliable for cross school comparisons. 

Three of the TLA participant schools demonstrated “high growth” which the state defines as a median 
growth percentile of 65 or higher. Like reading, no participating school demonstrated low growth which 
the state defines as a median growth percentile of 35 or lower. 

Figure 7.

 

Another aim of the Teacher Leader Academy is to expand effective models of school improvement. A 
key quality of an effective school is positive school culture and climate. As part of the Clark County 
School District’s Pledge of Achievement climate measures are reported annually at the school level. 
These measures consist of constructs measured by the Districtwide Survey. 

The first measure, illustrated in figure 8, consists of student responses regarding how happy they feel with 
their school. Data was analyzed for all TLA participating schools that reported data for both the 2015-
2016 and 2016-2017 school years. A statistical test known as a t-test was conducted and found a 
statistically significant improvement in the positive response rate of students year over year. 
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Figure 8. 

 

The second measure, illustrated in figure 9, consists of parent responses regarding how welcome they fell 
at the child’s school as well as how well the feel the school keeps them informed about their child’s 
education. Data was analyzed for all TLA participating schools that reported data for both the 2015-2016 
and 2016-2017 school years. Similar to the analysis of the student survey results, a t-test was conducted 
and found a statistically significant improvement in the positive response rate of parents year over year. 

Figure 9.
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In conclusion, it has been established that the Teacher Leader Academy is focused on a clear and urgent 
need of cultivating and retaining teachers in the most at risk schools in CCSD.  Despite the elevated rates 
of FRL and ELL students, the TLA participant schools are associated with higher academic growth and 
improved school culture. 

Teachers who complete the Teacher Leader Academy are more likely to continue to teach Clark County 
schools compared to their peers. Given the current teacher shortage crisis in CCSD and high teacher 
turnover rates in Nevada, these results are both remarkable and desperately needed. 

Students who attend schools where Teacher Leader Academy participants teach are more likely to 
demonstrate more academic growth than their academic peers and attend schools with improving climate 
and culture. 

e. Implications for Future Implementation 
We will continue to grow cohorts of teacher leaders with future Academies and will support the Alumni 
base of Academy graduates with networking opportunities and resources within and beyond schools. We 
will do this by creating the space for creative problem-solving and by championing leadership models 
with teacher leaders at the center. We will continue to amplify teacher leaders’ knowledge and skills to 
help them create the schools/systems where they can do their best work for students.  

In addition, we will promote teacher leadership within the district, across the state and at the national 
level. We intend to work with other professional development providers working to align teacher 
leadership efforts across the state. Finally, we expect to explore partnerships with national organizations 
such as the National Network of State Teachers of the Year (NNSTOY), Teach Plus, National Center for 
Teaching Quality and 4.0 schools to further promote teacher leadership in Nevada. 

f. Optional – Supporting Materials (See Appendix) 
 

 

III. Budget Summary 

a. Narrative Overview of Use of GTL Funds Awarded 
In summary, the Great Teaching and Leading Funds (GTLF) awarded were utilized in three program cost 
areas: 1) Salaries for Teacher Leader Academy (TLA) staff, 2) Purchased Professional Services to pay 
honoraria for Teacher Leader Academy Faculty and 3) Books and Periodicals, which were pre-read 
assignments for select course sessions as well as leadership simulations.   
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b. Brief Description of Expenditure Categories and Description 
Expenditure Category  Description 
100 – Salaries   Funded percentage of Teacher Leader 

Academy staff salaries 
300 – Purchased Professional Services
  

Funded honoraria for Teacher Leader 
Academy faculty 

600 – Books and Periodicals  Funded pre-read books for select 
course sessions as well as leadership 
simulations 

 

c. Awarded Funds vs. Unexpended Funds, Including Narrative of All 
Unexpended Funds 
All GTLF funds awarded for the Teacher Leader Academy were expended. There were, however, 
amendments to each of the budget categories. The Salaries (100) category was amended by decreasing 
$8953 less dollars, as the program lost a staff member late in the fiscal year and another staff member 
assumed her program responsibilities. The Purchased Professional Services (300) category was amended 
by adding $8277 more dollars, as additional programmatic services were needed from the Senior 
Founding Fellow of the Academy. The Books and Periodicals (600) category was amended by adding 
$675 more dollars, as leadership simulations were purchased to enhance Academy content and experience 
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Appendix 

Teacher Leader Academy Course Content – Cohort 2 
 
October 2016 
Course 1 – Teachers Driving Change 
Instructor – Alex Kajitani (State Teacher of the Year) 
Outcomes – Defining teacher engagement 

  Utilizing the world beyond your classroom 
Influencing colleagues and administrators 
Stretching the use of community impact 
Community Leader:  Senator Valerie Wiener (Ret), President, PublicServiceNV 

November 2016 
Course 2 – The Cage-Busting Teacher 
Instructor – Dr. Rick Hess (AEI, Harvard, Rice, Georgetown, Penn, Virginia) 
Outcomes – Creating schools where teachers can create schools to do their best work 

Mobilizing teacher authority grounded in expertise and professional responsibility 
Learning to negotiate in both school systems and the larger currents of policy 

 Community Leader: Senator Michael Roberson 
 
December 2016 
Course 3 – Innovation from Inside the School 
Instructor –Kristoffer Kohl/Jessica Cuthbertson (Center for Teaching Quality) 
Outcomes – Teaching and problem-solving 

Supporting teachers as entrepreneurs 
Thinking big and small 
Community Leader:  Commissioner Chris Guinchigliani 

 
January 2017 
Course 4 – How We (Public Education) Got Here! 
Instructor – Derrell Bradford (NYCAN) 
Outcomes – Understanding the context in which schools were designed  

Considering community stakeholders/policy makers viewpoints 
Radiating change beyond the classroom 
Community Leader:  Shelby Henderson, Policy Manager – Children’s Advocacy   

Alliance 
 
February 2017 
Course 5 – Engaging Communities Beyond the Classroom Walls 
Instructor – Marilyn Rhames (Education Post, Surge Institute Fellow)  
Outcomes – Utilizing parents, communities, and partnerships 

Working with non-profits and other stakeholders to build bridges to the classroom 
Creating opportunities through the mobilization of stakeholders 
Community Leader:  Sylvia Lazos, Educate Nevada Now 
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March 2017 
Course 6 – Redesigning Schools 
Instructor – Matt Candler (Founder, 4.0 Schools) 
Outcomes – Understanding new technology possibilities to support learning 

Reimagining school leadership and governance 
Rethinking the profession and compensation models 
Identifying challenges and opportunities created by school choice 
Community Leader: Meredith Smith, Policy Director, Nevada Succeeds 

 
March 2017 
Course 7 – Policy and Teachers 
Instructor – Dr. Celine Coggins (Founder, Teach Plus) 
Outcomes – Understanding policy context and policy makers 

Influencing policy and using your voice effectively 
Examining the role of unions in the context of policy 
Community Leader: Dr. Lisa Morris Hibbler, Director of Youth Development and 
Social Innovation, City of Las Vegas 

 
May 2017 
Course 8 – Leading Great Instruction 
Instructor – Dr. Liz City (Harvard) 
Outcomes – Influencing quality instruction beyond the classroom 

Utilizing data to improve learning for students 
Improving the quality of PD, PLC’s and meetings 
Using design thinking in professional improvement 
Community Leader:  Dr. Mike Barton 

 
May 2017 
Course 9 – Teaching and Leading  
Instructor – Maddie Fennell (State Teacher of the Year) 
Outcomes – Dealing with change and challenges 

Conceptualizing a strategy for change 
Capstone Project Feedback 
Community Leader: Daphne Grabovoi 

 
August 2017 
Course 10 – Bringing It All Together & Capstone Presentations  
Instructor – Dr. Rick Hess (AEI, Harvard, Rice, Georgetown, Penn, Virginia) 
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Teacher Leader Academy Cohort 2A/2B 

FINAL Capstone Presentations by Appointment 

TUESDAY, 
OCTOBER 17 

TUESDAY, 
OCTOBER 17 

TUESDAY, 
OCTOBER 17 

4:00 PM 2A #3  Arts Integration 

4:30 PM 2A #5  Teacher-led Prof Development 

5:00 PM  2A #7  Climate and Culture 

5:30 PM 2A #6  School Schedules 

 

WEDNESDAY, 
OCTOBER 18 

  

4:00 PM 2A #1  ARL/Special Ed Mentoring 

4:30 PM 2B #2  9th Grade Transition Support 

5:00 PM 2B #1  Toolbox/Student Motivation 

5:30 PM 2B #6  Teacher Leadership Pathways 

THURSDAY, 
OCTOBER 19   

4:30 PM TLA 2B #3  Student Mentorship Program 

 

TUESDAY, 
OCTOBER 24 

  

4:00 PM 2B #4  MS Achievement Gap 

4:45 PM 2A #4  Improving District/Profession Image 

5:15 PM 2B #5  Family Engagement Model 

 

WEDNESDAY, 
OCTOBER 25 

  

4:00 PM 2A #8  Student Leadership Institute 

4:30 PM 2B #7  Teacher Health/Wellness 

5:00 PM 2A #2  Funding Pre-K for all 

5:30 PM 2B #8  Legislative Advocacy  
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Sample Capstone Paper Abstracts 
Cohort 2A/Group 1 

The Clark County School District has an issue with attracting and retaining Special Education Teachers 

every year.  A survey was conducted with Special Education teachers in the Clark County School District 

and it concluded that Special Education teachers need more support and mentors are an essential part of 

the support.  E-mentoring is a tool which would provide support in a new way. The proposal highlights 

how the Clark County School District can implement an e-mentoring program for all Special Education 

teachers and how it may increase Special Education teacher retention. 

Cohort 2B/Group 1 

The purpose of this capstone is to create a resource for teachers where they use knowledge of students to 

drive specific instructional decisions based on National Teach to Lead (NT3) standards. The resource is a 

website designed to provide teachers with ways to diagnose, engage, and motivate their students by using 

movement, choice, and fun. Additionally, the site contains an area for teachers to leave feedback, bringing 

in collaboration as another useful source of information. The idea is to disseminate information about the 

resource and have the school district place the website in an easily accessible place for teachers to find. 

This will alleviate stress for teachers and for administrators as it is another place to find instructional 

methods and strategies in the specific areas of getting to know your students first, then providing them 

with learning opportunities that involve choice, movement, and/or fun.   
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